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PREFACE 
It was certainly a grueling trek to school each day; heavily laden with books stacked 
with an UD!iightly clutter of paper. Life with only academics would have surely driven 
m~ crazy! However, the philosophy of our educational system stresses a desire to 
develop the total well-being of an individual. In addition to the development of our 
minds, it is the objective of our schools to promote the learning of physical skills through 
physical movement. Walking two kilometers to school e2~ch day, kicking my best friend 
with the hopes of enticing him into a game of tag, throwing a snowball or some other 
object at a passer-by who had dared to stick out his tongue at me two weeks earlier, or 
challenging my next door neighbor to a sprint towards an old picket fence that separated 
our houses, are certainly all examples demonstrating physical movement. However, it 
puzzled some people why these "natural" childhood actions such as walking, throwing, 
and running were becoming a part of our educational curriculum. Personally, only one 
puzzling and frustrating aspect about my physical education classes existed· why didn't 
we have more? 
Memories of my physical education classes from primary to high school are 
pleasurable, yet different. During my early grades the regular classroom teacher taught 
physical education in our cJassiOom. Often the main focus of these lessons would be 
small group tasks or stationary activities compl~ted by our desks. With no previous 
exposure to a gymnasium it appeared that I didn't really miss what I had not been 
accustomed to in the first place. The only thing that mattered to me was that I had a 
break from the regular routine. At the elementary level, I quickly adapted to a large 
gymnasium and to an instructor known only as "the gym teacher." Although the routine 
was different, my enthusiasm and enjoyment for physical education continued. 
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Memories regarding my high school physical education classes are also positive. It 
was exciting to read the Physical Education Bulletin Board for intramural schedules. 
hockey practices, and volleyball tryouts. The reading of that bulletiu board was the most 
important task for me each morning. It was quite clear that my athletic ability had given 
me a feeling of confidence that I could compete with the best in any sports activity. 
With such positive childhood experiences, it really didn't come as a surprise to my 
parents and friends when I decided to be a physical educator. Over these past nine years 
as a teacher I have taught physical education in many different settings; from classroom 
to mUlti-purpose room, to gymnasium, each teaching situation being truly unique and 
chaJ1~nging. My present teaching role involves being a physical education specialist at a 
schoo! with a population of approximately 240 primary and 200 elementary students. It 
was puzzling to me that, prior to my hiring, the physical education program was being 
taught by classroom teachers. This situation, as I learned, was not unique to my school 
or area, but existed in many other areas in the province as well . 
As a physical education specialist I constantly questioned my colleagues about their 
experiences. My objective was not to compare the quality of their program with that of 
mine, but rather to attempt to understand their experiences with and perspectives on 
physicul education. Their responses caused me to realize that a comparison of the 
experiences of physical education specialists with the experiences of classroom teachers 
teaching physical education in an elementary school would provide an interesting 
research study. 
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ABSTRACT 
The main focus of this study involved a comparison of the teaching experiences 
of eight specialist and eight nonspecialist elementary physical education teachers. An 
interview was conducted with participants to ascertain their experiences in physical 
education. 
A literature review specifically dealing with specialist and nonspecialist educators 
found that in most facets of teaching physical education, specialists outperformed 
nonspecialist teachers. Most of these studies involved a comparison of either skill 
development N a comparison of physical education programs; rarely did studie5 exam~ne 
actual teaching experiences. 
Findings from the study revealed that teachers of physical education shared many 
similar and different teaching expr.riences. These included their experiences with 
physical education as a student, as a teacher in training, and as a teacher. Similar 
viewpoints were expressed on topics such as teaching strategies and instruction, 
evaluation, and staff SJpport. One noticeable difference was the enthusiasm and 
confidence displayed by specialist teachers, compared to nonspecialists, in the actual 
planning and implementation of their total physical education programs. The obstacles 
expressed by bnth groups of teachers in the teaching of physical education were also 
quite different. 
Based on the findings from this study, recommendations were mau~ for additional 
support and assistance to all teachers of physical education in the elementary school 
setting. 
v 
ACKNOWLEDGMENTS 
This space has been reserved to acknow)edg~ the support and encouragement I 
received during the completion of this research study. Ahhough this page wilt signify 
those individuals who have impacted on this research, the offering of just a thank you 
seems not enough. I will always be grateful for their assistance. 
I wish to express my sincere gratitude to my chief supervisor, Dr. Greg Wood, who 
was always there to offer help and friendship . Despite his own busy schedule, Greg 
always seemed to find time to handle weekend phone calls, schedule meetings between 
lectures, and stm offer me the motivation to keep going. There were times when I felt 
something in the paper was pulling me down; Greg was always there to pick me up and 
encourage me to continue. 
Sincere appreciation is also extended to Dr. Colin Higgs and Dr. Royston Kelleher 
who offered their expertise and support by serving as examiners for this thesis paper. 
Their positive and helpful suggestions kept me on track, especially during times when it 
seemed I wasn't even on board. 
Sincere appreciation is also extended to all the elementary teachers who participated 
in this research study; without their cooperation such a thesis would not have been 
possible. 
A special thank you to my family. My wife, Rosalind, who spent many hours typing 
and unselfishly checking over my paper, and my little boy, Ryan, who continually 
haunted me by constantly asking one question "Can you play with me Dad, or are you 
working on that thesis again?" Finally I can reply without any hesitation "Let's Go!" 
A fmal thank you to my parents. They greatly supported my endeavor of 
completing a master's program. 
vi 
TABLE OF CONTENTS 
PREFACE........... ......... .......................................................... ........... ................. .. ... ... III 
ABSTRACT ............................................................................................................... v 
ACKNOWLEDGrvfENTS ............................... .. ........... .............................................. VI 
TABLE OF CONTENTS ..................... ............ ................... .......... ............................ VII 
CHAPTER I ............................................................................................................... 12 
ST ATEI'vIENT OF PROBLEM............. ........ ........ ..................... ........................... 12 
Introduction ................................... .. ........................................................ 12 
Purpose of the Study.................................. .............................................. 13 
Research Questions ........ ................ ....... ................................................... 14 
Operational Definition of Specialist. and Nonspecialist Teachers .............. 15 
Delimitations ................................................................ ........ .. ................ . 16 
Limitations............................................... .......... ............. ......................... 17 
CHAPTER 11 ............................ .... .... ................ ........ .................................................. 18 
REVIEW OF LITERATURE ............................................................................... 18 
Introduction ........................ ,.................................................................... 18 
Attitudes Towards Physical Educators ........... .............. ................ 18 
Classroom Teachers' Views of Physical Education....................... 20 
Effective Instruction ..................... ......... ........... ............................ 22 
Physical and Cognitive Domains .. ........ ............ ............ ................ 26 
Planning Effectiveness .................................. ,. ................. ............ 30 
Verbal Ability.... ............................................................. ............. 32 
Conclusion ..... ............... ........... ............... ..... ...... ..................................... 33 
vii 
CHAPTER III ...................... ............ .. ............................................................. .. ...... .. . 35 
1V1ETHODOLOGY ............................................................................................ .. 3S 
Introduction ... ..... ................... .. .......... .... .................... .................... .. ........ 35 
Sample Selection .............. ....... ....... ............................ ............................. 36 
Collection and Analysis of Qualitative Data.............. .................... 38 
" Interviewing ........................................ .................... ... .. .... 38 
Confidentiality................................ ..................... ...... .............................. 40 
Research Bias and Researcher's Position .................................................. 41 
Role of the Researcher ..... .................... .... .. ........... ...................... 43 
Research Validation and Reliability....... ............ ............. ......................... 44 
CHAPTER IV .................................................................................................... ... ..... 46 
TI-IE P,6.]tTICIP ANTS ........ ................ .................. ...................... . ........... ....... ...... 46 
Introduction ........... ........... . ....... ................ ......... ......... .. ... ........................ 46 
Nonspecialist Physical Education Teachers ..... ............. .... ............ 46 
Joyce ............................. ... .......... .................... . . ..... ...... 46 
Kelly ................................................................................ 47 
Frank ................................................................................ 48 
John ............................ .. ......................................... ........... 48 
Patricia ....... ................. .................. .. ......... ........................ 49 
Larry ..................................................................... , .......... 49 
Barbara ............................................................. ... ............. 50 
Anthony ........................................................................... 51 
Specialist Physical Education Teachers ........................................ 51 
Wayne .............................................................................. 51 
Adam ............................................................................... 52 
viii 
Betty ................................................................................. 53 
Gloria ............................................................................... 53 
Brett ........ .. ................... .. .................................................. 54 
Steve ................................................................................ 55 
Bob .................................................................................. 55 
Fred .................................................................................. 56 
Conclusion ....................................................................................... ....... 56 
CHAPTER V ............................................................................................................. 58 
DATA ANALYSIS .................... ......... ........................... ........ ......... ............... ...... 58 
lntroduction ............................. ........ ........ ........ .......... ........ ...... ........ ........ 58 
Scrutinizing the Data .. ..... ........ .... ..... ..... .......... ........ ......... ............. .......... 58 
Nonspecialist Physical Education Teachers............................................... 59 
Experiences As Students ... .......... ................................ ................. 59 
School Programs ... ............ ........... .................................... 59 
School Physical Education Program ................................. 61 
Teacher Training Programs ........ ............... ............... ........ 65 
Experiences As Teachers .... ........ .......... ................. ....................... 67 
First Year Teaching .......................................................... 67 
Teaching Assignments ................ ........... ...... ........... .......... 69 
Perspective of Physical Education .................................... 71 
Activity Selection ............ .......... ................... .................... 74 
Teaching Strategies .......................................................... 76 
Teacher Contributions and Relationships .......................... 77 
Other Program Concern:; .............................................................. 80 
Student Evaluation ............................ ............................. 80 
ix 
Resou rces . .. .. . . . . .. . .. .. .. .. . .. .. .. .. .. . . .. .. .. .... . .. .. . . .. .. .. .. .. .. .. .. .. .. .. . 8 1 
Obstacles and Concerns of Program Implementation ........ 83 
Personal Attributes and Observations .... .... ...... ...... .......... ............ . 85 
Teacher Qualities and Effectiveness .... .......... .. ...... .... ...... . 86 
Teacher Reflections ........................ .... .......................... ... . 87 
Specialist Physical Education Teachers .... ........ .................................. ...... 8g 
Experiences As Students .............................................................. 88 
School Programs ........................................... .. ................. 88 
School Physical Education Program ......... .................... .... 91 
Teacher Training Programs .. ..... .... .... .... .......................... 94 
Experiences As Teachers ... .... ....................................................... 98 
First Year Teaching ......................... ... ................ ... ..... ..... . 99 
Teaching Assignments ....... ............................................... 101 
Perspective of Physical Education .... ........ ........................ 103 
Activity Selection ......................................................... .. .. 104 
Teaching Strategies .. ...... .............. ...... ...... .. ..... ................ 107 
Teacher Contributions and Relationships ..................... .. ... \08 
Other Program Concerns .............................................................. 11 I 
Student Evaluation ........................... .. .............................. J J J 
Resources ......... ........ .. .... ... ... ............ ............. .. ..... .. ........ .. 113 
Obstacles and Concerns of Program Implementation ........ 115 
Personal Attributes and Observations ........................................... 1 J 7 
Teacher Qualities and Effectiveness .. .............. .... ........ ... .. 117 
Teacher Reflections .......................................................... ) 18 
Conclusion ....................................................... .... .. .... .......... ... ............ " .. 119 
x 
CHAPTER VI ... .............. . , ....... .. ... ............ ... " .. .. .. .... .. ..... .. ...... . , ... ......... .. .... ... .......... .. 120 
SUMMARY, CONCLUSIONS, AND RECOMJ\ffiNDATIONS .......... .. .. .. .......... 120 
Introduction .... .. .. .. .. ... ..... .......... ..... .. ...... .. .. ... ... ..................... .. .... ... ... ....... 120 
Summary .......... .. .. ... .. .. .............. .. .... .................. ..................... .. .. ........ ... .. 120 
Conclusions ..... .. .... ... ........................ .. ... .... .. .......... .. ........ .. .. .. .................. 124 
Recommendations ....... ............. ......... .. ........ ..... ..... ... ........ .. ...... ..... .. ........ 126 
BffiLJOGRAPHY ...... .............. .. .................. .. .......................................................... .. . 129 
APPENDIX A ......... .. .......... ....... ..... .. .. ........ .................................. .... .. ....... .. ... .... ........ 135 
APPENDIX B .......... .. .. .. ........... .. .. .. ..................... ............... .... .. ................................ 142 
xi 
CHAPTER I 
STATEMENT OF PROBLEM 
Introduction 
Physical education is regarded as an integral part of the school curriculum. 
Although activities may vary from school to school depending on location, equipment, 
and resources, the basic philosophy of the physical education program remains the same. 
According to Nichols (1990) elementary physical education programs should have 
specific aims and objectives. The program should be structured so that each child is 
provided with the opportunity to: 
1. Develop an understanding in the study of human movement. 
2. Acquire the fundamental motor skills - locomotor, nonlocomotor, and 
manipulative - and higher level sports and dance sk.ills and provision for their 
use now and in the future in a variety of activities. 
3. Develop an understanding of the importance of health-related physical fitness 
and the tools to assess, acquire, and maintain fitness throughout one's lifetime 
4. Develop the appropriate attitudes and social skills essential to successful 
participation. (p.8) 
Meeting these objectives are the responsibility of all educators, but are particularly the 
responsibility of the physical education teacher. 
This research study was designed to analyze the experiences of specialist and non-
speciaJist physical education teachers. The intent of this research was not to compare 
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physical education programs, but rather to seek out the values and viewpoints of teachers. 
By conjuring up their memories and feelings, a clarification of their teaching perspective 
and outlook on physical education might evolve. Even though physical education 
programs differ among elementary grades, one influential factor determining a program's 
effectiveness would be the experiences of the teacher. 
Research on this topic was scarce. It was, therefore, interesting to study the physical 
education teaching experiences of both specialist and nonspecialist teachers, and to 
compare their experiences and positions on related topics concerning physical education. 
Purpose of the Study 
At a very early age children need movement activities to physically mature. The 
role of the elementary physical education teacher is to help children understand the need 
for an active lifestyle and to help them find physical activities which, if they desire, can 
become lifetime leisure pursuits. 
The primary purpose of this study was to analyze, through their experiences, the 
perspectives of elementary physical education teachers with regards to the pbysical 
education program. More specifically, the study dealt with the teaching experiences of 
elementary physical education specialists and the experiences of nonspecialist classroom 
teachers who were responsible for the instruction of physical education as well as other 
subject areas. 
A second purpose of this study was to try to understand the teachers' positive and 
negative experiences, if any, in the implementation of their own pbysical education 
program. When analyzed, these experiences might result in suggestions which might 
help others in the delivery of physical education in elementary schools. Thus a goal of 
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this research was to compile, document, and analyze the teaching experiences of these 
individuals in an attempt to understand what it was like to be specialist and nonspecialist 
physical education teachers. 
This study also allowed specialist and nonspecialist physical education teachers the 
opportunity to comment on their teaching experiences, s;>ecifically dealing with such 
topics as evaluation, discipline, resources, and teacher training. Allowing teachers the 
opportunity to express their viewpoints should reveal commonalties andlor differences 
among specialist and nonspecialist physical education teachers. 
The value of physical education and its delivery are sometimes viewed negatively by 
people outside of the education system, and even by other teachers. A belief exists that 
physical educators do less planning than classroom teachers, only play games, and have a 
much easier job than other educators. Therefore, a "ilidden" purpose involved in 
interviewing teachers who did not choose physical education as their area of expertise but 
yet have the experience to know what teaching physical education is really like, may help 
address this negativity. These nonspecialist teachers would be in a better position to 
adequately comment on the teaching of physical education due to the fact that they have 
experienced the situation first-hand. 
Research Questions 
Good preparation and organizational skills by the teacher can be one factor Jeading 
to an excellent physical educa .Ion program. Like aU subject areas, students need to be 
exposed to a well-planned and balanced curriculum. Teachers of physical education, 
who have spent time planning and teaching the program, helped the researcher 
understand the contrasting teaching experiences of the specialist and nonspecialist 
teachers in the implementation of their programs. The following research questions 
made it possible to examine these experiences: 
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]. How did the teachers' past physical education experiences affect, if at all, their 
present physical education program? 
2. How do physical educators view physical education? What experiences have 
influenced these views? 
3. What concerns or obstac1es were incurred by physical educators in the 
implementation of their physical education program? What positive aspects 
were noted? 
4. How do physical educators view student evaluation, teacher training, and 
resources in their present school system? Has this viewpoint remained constant 
or has it changed through experience? 
5. How would physical educators describe their physical education program? 
These research questions form the essence of the study. Other questions were discussed, 
however. It was important for the researcher to keep an "open mind" and pennit other 
relevant topics to become a part of the research study. If additional key points were 
brought out in the discussions, then further inquiry took place. 
Operational Definition of Specialist and Nonspecialist Teachers 
The operational definition of a specialist physical education teacher used within the 
context of this research was provided by Block and Beckett (1990). They referred to a 
specialist educator as one who has acquired in· depth knowledge about a subject area and, 
as a result, has possibly developed a better understanding of that subject area. Expertise 
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would th{'refore be acquired through sustained experience, study, and practice. 
Specialists, as defined by this research, were those who have obtained the minimum of a 
Bachelor of Physical Education degree from a recognized educational institution. They 
must have completed an elementary' physical education methods course and possess at 
least one year experience in the teaching of physical education at the elementary level. 
The operational definition of a nonspecialist physical education teacher used within 
the context of the research was also provided by Block and Beckett (1990). They defined 
a nonspecialist educator as an individual who has not had the focused, intense study and 
practice provided by exposure to the specialist curriculum. This research, therefore. 
included those individuals who teach, or have taught, the required elementary curriculum 
for at least one year, and who have been given the responsibility of instructing physical 
education to 2l particular group (class) of students. 
Delimitations 
The study was delimited to include only teachers who had experience in teaching 
physical education at the elementary level in a Newfoundland school. The researcher, in 
selecting teachers, included specialist and nonspecialist teachers from different area~ of 
the province who were responsible for their own physical education program. Overall 
the participants' teaching service ranged from 5 to 27 years, and from 3 to 20 years of 
instruction in the area of physical education. 
The exp'eriences of the teachers were delimited to information acquired IJsing a 
qualitative approach through interviewing sessions. 
17 
Limitations 
Sometimes qualitative researchers choose to enter into an environment where all 
participants and the actual settings are unknown. These researchers attempt to become a 
part of the setting. However, in this particular study the researcher and several of the 
teachers were colleagues. InteIViewing my peers and eliciting honest responses was 
expected to be difficult. My colleagues and friends knew my position regarding the role 
of physical education in the school curriculum: it was a concern to me that some of them 
would not "open up" and state their negativity, if any, towards physical edur: .ion. 
The teachers in this research aU have different physical education teaching 
experiences. For instance, some schools provided physical education twice a week, 
while other schools offered it on a smaller or larger scale. A nonspecialist teacher with 
only one class of physical education per week will not have the same teaching 
experiences as a nonspecialist teaching physical education three times per week. 
Therefore, it is important for the research to focus on the quality of the teaching 
experiences rather than the quantity. 
The availabHity and condition of the teacher's past and present school facilities may 
further influence the experiences of the teachers involved. A school that has spent large 
sums of money on its physical education program may enhance the teacher's experience 
of the program, while a school that has allowed its equipment to deteriorate may have 
created negative experiences for the teacher. Even though a quality program can exist in 
both instances, the experiences of teaching can be influenced by the teaching 
environment. The teachers in this research may have such contrasting backgrounds. 
These limitations, therefore, create the need for a qualitative, reflexive approach to the 
topic. 
CHAPTERD 
REVIEW OF LITERATURE 
In trt~duction 
Through a thorough literature review, a deeper understanding developed regarding 
the use of a specialist versus a nonspecialist in the instruction of a physical education 
program. Areas of student attitudes, teacher planning, and effective teaching techniques 
were researched to see if any differences existed betwr..m the two types of instructors. 
Literature specifically dealing with specialists and nonspecialists teachers received 
special focus. Even though the purpose of this research study was not to compare 
specialist and nonspecialist programs, it was helpful to determine if differences exist. 
Attitudes Towards Physical Educators 
Teachers at some point or another reflect on and evaluate their own curriculum. 
Thi$ type of evaluation is one step towards ensuring a quality program. Regardless of 
teacher expertise and experip.nce, teachers must realize and know if their program is one 
which involves in·depth planning, as well as one which captures the interest of all 
students. From a teacher's perspective it would be interesting to h·ear feedback regarding 
their teaching program. Researchers have used student feedback in studies because the 
students themselves are the recipients of specialist and/or nonspecialist instruction. The 
results of such studies are both conflicting and interesting. 
According to Figley (1985), students tended to rate teachers as the mo.c;t important 
determinant of attitudes toward physical ':uucation. Being responsible for the 
atmosphere of the classroom as well as being the instigator of praise were factors which 
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influenced the teacher's rating. This finding was consistent with Alston (1981) who 
compared fifth grade students from school systems which employed elementary physical 
education specialists with fifth grade students from school systems who employed 
nonspecialists. The purpose of the study was to determine if any differences in children's 
attitude toward physical activity existed. Results showed that students taught by 
specialists had more positive attitudes regarding the social and physical domains offered 
by physical education. Activities promoting risk and thriJ]s, promoting the beauty of 
human form and movement, promoting the importance of relaxation, and promoting the 
importance of health in fitness were all viewed more positively by students taught by 
specialists. 
These aforementioned studies conflicted with Patterson and Faucette (1990) who 
claimed that student attitudes towards physical activity were similar for the children in 
their study, whether the teacher was a specialist or nonspecialist. They found that most 
children exhibited a positive attitude toward the fitness and social domains of physical 
education but viewed the risk taking and hard training aspects less favorably. Children 
taught by both specialist and nonspecialist teachers felt participation in physical activities 
gave them a good opportunity to meet and be with friends. A child's participation in 
physical activities was also viewed as a good outlet for reducing stress, improving health, 
and providing opportunities to display beautiful, graceful movement. It would appear 
from Patterson and Faucette's study that the qualifications of physical education teachers 
were of secondary im portance. 
Roche (1974) conducted research on students who were involved in teacher training 
programs. The intention of his study was to analyze and compare future physical 
education specialists with nonspecialists. It was found that both male and female 
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physical education specialist students displayed more positive attitudes towards physical 
activity than either male or female nonspecialist physical education students. 
A study regarding the image of the physical educator in public schools showed a 
startling result. According to Goc-Kays (1985), prior to studying physical education in 
college, students viewed physical educators as being fun, easy going, and open people. 
Only 34 % of these students felt that physical education teachers were equal in status to 
other teachers. Once in the college program, 78 % of the students gained more respect 
for the skill and knowledge required to be a physical education teacher. When asked 
how they thought other teachers and people in the community viewed physical educators 
and the role of physical education, about 60 % felt other teachers regarded physical 
education teachers as "jocks, II "players for play, II and "easy going. II Although this 
particular study did not deal specifically with specialist and nonspecialist teachers, it does 
confirm that physical educators are sometimes viewed negatively by society. 
Classroom Teachers' Views of Physicul Education 
The value and importance of physical education for any individual is difficult to 
measure. Many children wm crave physical activity and will want a program which will 
capture their interest as well as satisfy their desire for movement. In an attempt to 
provide students with a structured and diversified program, it is advantageous for 
educators to remain focused and motivated . 
Research by Faucette and Patterson (1989) pointed out that classroom teachers do 
not really want nor enjoy the responsibility of teaching physical education. Some 
nonspecialist teachers felt that classroom subjects demanded too much teacher attention 
and planning and, as a result, areas like physical education could not be effectively 
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taught. Other nonspecialists cited physical education as low in priority compared to 
academics. They stated that physical education was sometimes utilized as a make-up 
class for students to finish their work. In some schools pbysical education classes were 
scheduled near the end of the day; many felt academics were necessary in the morning 
when children were more fresh and attentive. Other negative responses centered on a 
Jack of resources in the teaching area, and a Jack of knowledge concerning gymnasium 
equipment, curriculum, and activities. 
This stlJdy clearly reflects a specific grOllp of classroom teachers and their opinions 
on teaching physical education. Although these findings may not be common to other 
schools with a similar setting, it does send a negative message to society regarding the 
role of physical education in some schools. 
In a study by Kerr and Rodgers (1981) the focus was on initial preparation of 
primary teachers and their commitment to further in-service in physical education. 
Teacher attitude toward physical education was also considered. Results from this study 
found that even though these nonspecialists viewec physical education positively, their 
professional preparation as teachers in this area of the curriculum was a concern. Even 
though primary teachers appeared confident with their initial training, many were wiJling 
to attend in-service courses and were willing to allow a physical education specialist to 
take over responsibility for their physical education program. 
An teachers can be in-serviced and aided in their preparation to instruct physical 
education. According to Morrison and Harrison (1985), by using film and videotape, 
teachers can effectively identify and correct movement skill errors of groups of children 
as well as individuals. This finding was consistent with both Robinson (1974, cited in 
Morrison and Harrison) who indicated that nonspecialist teachers could learn to detect 
movement differences as well as specialists, and Biscan and Hoffman (1976) who found 
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that there was no real difference between specialist and nonspecialist in analyzing unique 
movement skills. Since ski11 analysis is one important teaching aspect for those engaged 
in teaching physical education, it is positive to know that all teachers can take an active 
role in evaluating this component if given sufficient background. 
In another study, Allison (1990) pointed out tha·; classroom teachers can become 
better observers if they learn to focus their attention on specifics. In other words, if these 
teachers could distinguish between relevant and irrelevant visual information, this would 
add to their effectiveness in the gymnasium. According to Allison, teacher educators 
must help classroom observers understand that there is more to movement than just 
observing the body and how it rolls or changes direction. Instead, the components of 
movement should be stressed as well . It is not enough for classroom teachers to just 
observe physical education lessons, they must also be helped to understand what and how 
to observe. 
Effective Instruction 
Becoming an effective teacher is by no means an easy task. Qualities which one 
individual might consider effective might not be shared by others. Dauer and Pangrazi 
(1986) felt that there was no single most effective teaching strategy. but suggested sam e 
common attributes teachers might consider concerning effective teaching. These include: 
the ability to use a number of different styles or strategies, even within a single 
unit. in respo1lse to changing circumstances. ... the teacher monitors the 
students' responses as the activity patterns unfold and guides the next 
procedures towards target goals. If the first presentation seems ineffective. 
another approach can immediately be implemented The aim ;s always high-
qualifY teaching. rather than application of a particular teaching strategy (p. 
77). 
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One possible assumption regarding specialists would be that they are similar to ~xperts 
and as a result are supposed to have a deeper understanding as well as a richer knowledge 
of their discipline. Therefore, a physical education specialist should possess a good 
background in such components as movement and exercise, and the relationship these 
have with the body. This knowledge, along with a motivation to stay abreast of current 
literature in physical education, might aid in teacher effectiveness. In addition, it would 
be reasonable to assume that this movement background is not shared by all nonspecialist 
physical education teachers since it is not a pan of their teacher training. Even though 
specialists might have this edge over nonspecialists in teaching physical education, there 
are many other attributes necessary in determining one's ability to be an effective teacher. 
A study by Bressan and Weiss (1982) seemed to suggest that an instructional cycle 
exists in the development of student competence, self-confidence, and persistence in 
physical education. Bressan and Weiss suggest that increased competence leads to 
increased levels of movement confidence. This heightened self-confidence in 
movement-related situations in tum positively affects an individual's choice of activities, 
the amount of effort expended at the task, and, most importantly, persistence under 
challenging circumstances. The cycle is completed as increased persistence results in 
further gains in competence and enhanced levels of movement confidence. 
In comparing speciaJjs~ and nonspecialist teachers, more concise similarities and 
differences pertaining to their instructional effectiveness were noted. In a very recent 
study by Mckenzie, Sallis, Faucette, Roby, and Kolody (1993), the effects of a 
curriculum and in-service program on the quantity and quality of elementary physical 
education classes were examined. This particular study compared physical education 
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classes taught by differently qualified teachers, noting such components as student 
activity level, curriculum content, and teacher behavior. The three groups included 
classroom teachers who had received no training, classroom teachers who had received 
training and follow-up consultations, and physical education specialists. Results from 
this study showed that trained classroom teachers conducted significantly superior classes 
than untrained classroom te~chers in all three aspects, even though these classroom 
teachers devoted less than 50% class time to active p.:;,it participation. Both groups, 
however, did not match the quality of classf>s taught by physical education specialists. 
Furthermore, data indicated a significant differenc.e in the average length of classes with 
specialist teachers exposing their students to an average class of 26.7 minutes. The 
trained classroom teacher had a class duration of 23.4 minutes while the regular 
classroom teacher's was 18.9 minutes. Each class was scheduled to be 30 minutes in 
length. 
Grant and Martens (1982), however, found flO significant difference between the 
teaching effectiveness of specialist and nonspecialist student teachers when teaching 
physical education lessons with the same theme. In this study teacher effectiveness was 
assessed by the percentage of time students were on-task as opposed to being "talked-to" 
by the instruc~.)r. 
The study also listed qualities which distinguished a more "effective" teacher from a 
"less effective" one. The most effective teachers tended to provide each child in the class 
with approximately three times as much "on task" activity as the other teachers. They 
spent a larger percentage of their time helping students during the lesson rather than 
observing from the perimeter, giving less directions, and providing more on-task practice 
for the students. Finally the most effective teachers exhibited a more versatile behavioral 
pattern which included giving less negative feedback than the less effective teachers. 
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A study by F aucetle and Patterson (1990), comparing the teaching behaviors and 
student activity levels in classes taught by specialist and nonspecialist physical education 
teachers, contradicted the study by Grant and Manens (1982). Faucette and Patterson 
found that specialists used such teaching techniques as feedback/rewarding, questioning, 
directing, and explaining more frequently than nonspecialists. Even though many 
activities did not warrant large amounts of feedback, the specialists' style was positive 
and encouraging. The nonspecialists, on tbe other hand, spent more time monitoring and 
provided little direction or information to the student. Additionally, significant 
differences in activity levels of children taught by specialists versus nonspecialists were 
noted. It was conduded that children taught by specialists were more active. Classroom 
organization as well as the type of activities selected appeared to be the main reasons for 
this difference. 
Placek and Randell (1986) also compared the academic learning time of elementary 
students in physical education classes taught by specialists with those taught by 
c1assrc':)m teachers. One specific area of focus in this study concerned skill practice and 
games. The results indicated that a1though specialists selected mOl ' ~ppropriate learning 
activities, knowledge of content may not be the most significant variable in organizing 
for maximized student participation and success. Although similarities existed both 
within the context and routine of a lesson, as well as the learner involvement level, some 
differences were noted. For instance, the students of specialists spent 36.7 % of their 
time in skill practice and only 14.4 % in game play. In contrast, the nonspecialists' 
students spent the greatest amount of time in game play (40 %) with less time devoted to 
skill practice (26.2 %). Placek and Randell also noted that since feedback by the teacher 
appeared to be more common during skill practice and scrimmage sessions, quality 
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learning would probably be more evident under the direction of the specialist teachers 
since an emphasis on skill development existed. 
Finally, a study by Walkwitz and Lee (1992) concerning the role of teacher 
knowledge in elementary physical education instruction may aid in understanding the 
importance of training to a program's overall effectiveness. Eight teachers were selected 
in the study, four of whom were assigned to a four-hour knowledge training session 
while the other four underwent no knowledge training. Both groups were videotaped 
during instruction and later interviewed. It was found that knowledge acquired during 
training was associated with different patterns of skill observation. The knowledge 
concepts the teachers acquired during training formed the basis of many of their thoughts 
and this was reflected in the instructional lesson. In fact, the knowledge-trained teachers' 
classes demonstrated more than twice as many proper skill techniques (i .e. : opposite foot 
throwing) during the unit than the untrained teachers' classes. Even though a four-hour 
course could possibly be given to all untrained personnel, one important question arises: 
how much of an impact, if any, does teacher knowledge through specialist training have 
on an elementary physical education program? 
Physical and Cognitive Domains 
The physical and cognitive benefits of students needed to be considered when 
evaluating the performance of both specialist and nonspecialist teachers in physical 
education. Evaluating students using only their physical abilities must be approached 
cautiously. Although a student might be able to jump higher or run faster than another 
student, key questions arise concerning the validity of the test and how much the test wac; 
duplicating the physical education curriculum of either the specialist or nonspecialist 
teacher. 
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Hallstrom (1965) found that the degree of achievement in physical fitness and motor 
ski \I development of fourth grade students depended on the type of instruction they 
received. It was found that a specialist teacher, in comparison to a classroom instructor, 
was more effective in improving these attributes in children. In a similar study by Clarke 
(1971) it was concluded that students exposed to a specialist teacher, in comparison to a 
nonspecialist, showed significant differences in fitness levels. Boys and girls who were 
instructed in physical education by specialists demonstrated more strength and 
cardiovascular endurance than those instructed by regular classroom teachers. 
Another study, conducted by Yeatts and Gordon (1968), concluded that students 
who had exposure to a physical education specialist during elementary school performed 
significantly higher on a standardized physical fitness test than students taught by a 
nonspecialist. It should be noted that the specialist group showed a fitness level higher 
than their own expectations. The students from the nonspecialist group, on the other 
hand, viewed them5elves differently. Their fitness self.image was higher than their 
actual fitness score. Even though a difference in perceptions existed between the groups, 
it was suggested that the above results could be related to a re-test factor in the specialist 
program. 
Van Wieren (1973) compared elementary physical education programs taught by 
classroom teachers with combination instructional programs where classroom teachers 
consulted with physical education specialists. The sample consisted of 382 fifth grade 
students. Results showed that children in a combination instructional program 
demonstrated significantly greater muscular strength and endurance, cardiovascular 
endurance, throwing. kicking, and running ability than comparable students in a 
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classroom teacher directed program. Pissahvs and Temple (1990), on the other hand, 
examined classroom teachers' ability to improve their students' health-related physical 
fitness under the guidance of a physical education specialist. Findings showed that 
elementary school classroom teachers, with the appropriate curriculum md professional 
guidance, could improve the fitness levels of their students. 
In contrast to these findings, Smith (1981) compared the physical and mental 
capabilities of fifth grade students under the instruction of specialist and nonspecialist 
physical education teachers by testing their muscular strength, cardiovascular endurance, 
and mental achievement. Results showed that specialist teachers were not more 
influential in maintaining acceptable fitness levels among Grade 5 students, nor did their 
presence automatically result in a superior physical education program. The qualities of 
leadership and the program itself appear to be the major components. 
Graham, Metzler & Webster (1991) conducted a comprehensive study comparing 
specialist and nonspecialist teacher effectiveness using two school districts at the 
primary, elementary, and intermediate levels. One school had acquired the services of a 
physical education specialist, while the other used classroom teachers in the instruction 
of physical education. Although the research focused on many different aspects, one of 
the aims was to test chiklren by observing their motor skills. More specifically, the skills 
of kicking, throwing, catching, striking, and batting were analyzed. They concluded that 
although some differences existed, there were no significance differences in skill level 
between the two groups of children. 
Metzler (1991, cited in Graham, Metzler, & Webster» came to the conclusion that 
students who have physical education only twice a week for 30 minutes from specialists. 
will not show improvement on measures of health-related fitness over children who have 
only sporadic instruction from their classroom teachers. He was quick to add that 
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because of the limited a.-nount of time aBotted to most physical education programs, a 
significant improvement in fitness seems unlikely, regardless ofthe instructor. 
Other studies comparing specialist and nonspecialist programs using a physical 
skills checklist were analyzed. Ritson (1979, cited in Graham, Metzler & Webster, 1991) 
led a team of investigators and compared several schools using physical education 
specialists and classroom teachers on a variety of variables including motor skills, 
physical fitness, and attitudes towards physical education. Ritson's team found that the 
only difference was that students taught by specialists were generally superior on motor 
skiJIs performance, whereas in other areas the students demonstrated no significant 
differences. Workman (1965) had earlier reached a similar conclusion. On five motor 
skill tests (basketball dribble, basketball throw, standing long jump, shuttle run, and 
softball throw) sixth grade girls taught by specialists scored significantly better than 
those taught by classroom teachers. The same was true for sixth grade boys with the 
exception of the standing long jump. 
In a similar study, Zimmerman () 959) compared students taught by specialists and 
nonspecialists and found that both boys and girls taught by specialists exceeded the 
performance of those taught by nonspecialists. According to Zimmerman, it seemed that 
boys instructed by specialists scored better on physical tests requiring leg strength, 
power, agility, and cardiovascular endurance, while girls seemed to develop greater 
agility, leg strength, and power. 
Nestroy (1979) completed a study involving 86 second graders hoping to compare 
the fitness levels of those taught by physical eduC{,tion specialists with those taught by 
classroom teachers. He used a modified AAHPER youth fitness test involving sit-ups, 
flexed ann hang, softball throw for distance, standing broad jump, shuttle run, 40 yard 
dash, and the 400 yard run-walk. Nestroy found that specialist-taught girls were 
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statistically superior to nonspecialist-taught girls in all seven tests. Specialist-taught boys 
were superior 011 six of the seven test scores. 
However, in a study by Ross (1960) on 240 fifth and sixth grade students, no 
significant difference was found between those taught by specialists and nonspecialists. 
His testing involved the short potato race, the 30-yard dash, and the standing long jump. 
With the exception of the latter event, there was no difference between the groups of 
students. 
Planning Effectiveness 
In terms of planning a lesson in physical education, experienced teachers adopted a 
much different approach than their inexperienced colleagues. According to Taheri 
(1982, cited in Housner and Griffey, 1985), experienced teachers planned more 
comprehensively and efficiently than inexperienced teachers. The experienced group 
rarely perceived problems with the lesson, considered few alternatives, and made few 
changes during instruction. In contrast, inexperienced teachers frequently perceived their 
lesson as going poorly, often considered alternatives, and deviated from their plans. The 
latter two characteristics must be interpreted cautiously as they could be considered a 
good component of teaching effectiveness. 
Hausner and Griffey (1985) found similar results. They showed that both 
experienced and inexperienced teachers included in their lessons such components as 
speed, direction, partners, and obstacles. Both employed drill activities such as 
dribbling, tag, and relays. Differences were noted in the teachers' use of equipment. 
Experienced teachers used equipment in a flexib1e way and employed additional 
equipment such as hoops, ropes, and paper when developing instructional activities. 
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Inexperienced teachers, on the other hand, used only the basic equipment and taught the 
skill in a less flexible manner. Finally, experienced teachers focused mostly on student 
performance as their main objective and attempted to provide students with information 
that would facilitate motor skill acquisition. Inexperienced teachers focused on student 
interest and did not make as many instructional strategy decisions during their planning. 
In accordance with Faucette and Patterson (1990), the above findings on 
experienced and inexp~ricnced teachers appeared to be consistent with that of specialist 
and nonspecialist teachers. They found that nonspecialist physical education teachers did 
not teach using activity units, but instead selected different game activities that did not 
require or include skill progression. The nonspecialists often selected large-sized team 
games in which only a few children were active at anyone time. One comment made by 
these teachers was that "they were running out of things to do. II In schools with 
specialists it appeared that children were more active and activities were planned to 
promote maximum participation. It was found that specialists had significantly more 
effective teaching behaviors such as feedback/reward, questioning, and informing, and 
significantly less effective teaching behaviors such as monitoring/attending. 
A study by Faucette, Mckenzie, and Patterson (1990), indicated that game-type 
activities such as relays, kickball, and dodge ball were common components of the 
nonspecialist physical education lesson. They noted that children had few opportunities 
to engage in skill practice, gymnastics, and dance activities. In fact, many classroom 
teachers dropped physical education classes from the day's schedule altog~ther. Another 
common occurrence in physical education c1asses taught by nonspecialists was the 
opportunity for children to take part in "free play." This curricular choice actually 
accounted for approximately SO % of the lesson in many cases. 
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Placek (1984) examined the concept of teacher planning specifically involving 
physical education specialists. It appeared that classes were basically well organized and 
students participated as directed by the teacher. Discipline problems were minimal. The 
study found that students participated in the activities offered by the specialist with the 
intention of improving certain skills, and that teacher feedback was a positive component 
of instruction. It was found, however, that physical education specialists spend brief 
amounts of time planning. According to Placek, specialists tended to focus on the 
present and thus did not concentrate on student's future goals. It appeared the immediate 
act of teaching became more of a concern for specianst teachers than the ultimate goal of 
student learning. 
Verbal Ability 
According to Twa (1982), in a study concerning verbal and nonverbal behavior used 
by specialist and nonspecialist physical education teachers in an elementary setting, no 
significant differences were found. Through classroom observation, these teaching 
behaviors were closely monitored and analyzed using a statistical analysis of variance 
test. Another team of researchers studied the verbal usage of both groups. Block and 
Beckett ( 1990) analyzed the language used by specialist and nonspecialist physical 
education teachers using the simple task of describing a throwing skill . Results showed 
that specialists demonstrated more knowledge about the skill in that their protocols were 
longer. Their instruction was longer both in terms of words and sentences, and direct 
skill description was lengthy and more elaborate. Deeper probing revealed that 
specialists generated more movements and connections in their descriptions and seemed 
to have a richer vocabulary of body parts than the nonspecialists. Although it would 
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appear that specialist teachers have a bro&der range of vocabulary to draw from, 
researchers must be hesitant in formulating a hasty conclusion. A longer protocol doesn't 
always mean "better." It could indicate a boring explanation, or it may mean that the 
description may be too detailed for the students to understand fully. 
Block and Beckett noted that the knowledge of the specialist was not necessarily 
more organized or elaborate. Despite the specialists demonstrating more knowledge of a 
skill, the findings enticed the researcher to ask several important questions about the 
teaching of physical education. Did longer protocols take more time away from actual 
on-task practice? Is in-depth analysis of a particular skill, especially at the elementary 
level, necessary to ensure that concepts are easily grasped? Would similar results be 
obtained in the t~aching of other specific skills? 
Conclusion 
Students want a physical education program to meet their physical, social and 
mental needs, and the quality of the program and the instruction will detennine iftheso! 
objectives are fulfilled. The review of literature reveals that in most cases specialists 
outperform nonspecialists in several components of teaching physical edu~ation. 
Although conflicting studies existed, very rarely did the literature indicate that 
nonspecialist physical education teachers outperformed specialist physical education 
teachers in aspects of instruction. It is apparent that most of the research was related to 
skill development and/or physical education programs and not specifically to actual 
teaching experiences. 
To be more specific, research pertaining to teacher planning concluded that 
specialists, in their planning, concentrated on the use of activity units with an emphasis 
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on skill practice. The nonspecialists, on the other hand, tended to include new activities 
daily and relied heavily on games as a dominant teaching strategy. Although some of the 
literature dealt with experienced and inexperienced teachers, as opposed to specialists 
and nonspecialists, the results appeared similar for both sets of instructors. Some 
research indicated that a specialist's verbal ability may have contributed to his/her 
effectiveness, but this finding was not shared by all researchers. 
Specialist physical educators appeared to have had a strong impact on the motor skill 
development of students. Numerous studies noted that specific skills were grasped better 
by students taught by a specialist than those who received instruction from a 
nonspecialist teacher. Although several researchers found no significant differences, 
these studies were few in number. 
Although many nonspecialist teachers provided children with a good physical 
education program, some were not enthusiastic about teaching this specialist area. Their 
classroom work load as well as their lack of exposure to physical education may have 
been two key reasons for this view. 
CBAPTERID 
METHODOLOGY 
Introduction 
A phenomenological methodology was chosen to analyze the experiences of both 
speciaHst and nonspecialist teachers instructing elementary physic.al education. A study 
of this sort involved in-depth probing as well as a comprehensive analysis of the research 
data. According to Merriam (1988) a descriptive case study is lIusuaUy inductive in 
nature and it is impossible to identify all the important variables ahead of time. Results 
are presented qualitatively, using words and pictures rather than numbers" (p. 7). 
Qualitative research generally involves fewer people than quantitative research, but 
the method and approach of gathering information is more intense. In this study semi-
structured interviews were used to investigate the perspective of each teacher, and an 
attempt was made to understand what was "happening II in their teaching situation(s). 
Sometimes, through these open-ended sessions, it was possible to delve into the 
participants' perspectives and go beneath the surface of curricular and instructional 
events. This "abilityll is an important and valuable attribute of any qualitative research. 
According to Wilson (1977): 
human behavior often has more meaning than "obst!rvahle jacts." A 
researcher seeking to understand hehavior must find ways 10 learn the 
manifest and latent meanings for the participants and must also understand 
the behavior from the objective outside perspective. (p.253) 
In this particular study, in-depth questioning allowed the researcher to collect the 
teacher descriptions of their teaching experiences of physical education. To assist in 
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analyzing their experiences, material was gathered through the use of tape recorded 
interviews. Although the recording of interview data had potential risks, such as 
malfunctioning equipment and the participants' fear of being recorded, it ensured that all 
information was preserved for analysis. The task of gathering information from each of 
the participants was a complex, but interesting endeavor. 
in qualitative methodology, a long period of time is usually required for the 
interviewer to uncover the informant's experiences of tI. particular topic or situation. 
According to West (1980, cited in Lofland & Lofland, 1984) the "real bulk of pllrticipant 
observation is probably gathered through informal interviews, supplemented ~y 
observation" (p.13). However, in this research, observation was not essential since the 
objective was to interview the participants and have them reveal their own teaching 
experiences. Through analysis, it was hoped that the data would provide a richer 
understanding of the experiences of teaching physical education. 
Sample Selection 
A total of 16 teachers were selected to participate in the research. It was projected 
that this sample size would be adequate to allow an in-depth study of the research 
questions. A larger sample selection would have produced an exorbitantly large volume 
of data. A smaller sample size may not have captured a broad enough set of perceptions 
and experiences necessary to complete a thorough study. 
Ensuring that the participants selected had acquired teaching experience from 
different areas of the province added to the breadth of the research. This was important 
since physical education may be stressed more in one area of the province than in 
another, and to limit the selection of participants to just one school district ITl ight not give 
a true reflection of teaching experiences throughout the Newfoundland school system. 
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Another consideration involved an equal distribution of male and female teachers in the 
study as theil' experiences may vary. One final factor concerned the years of teaching 
service of the participants. Although the age range varied, an emphasis on selecting 
physical education teachers with numerous years of teaching experience was preferred 
since their experiences would be broader. 
AU teachers interviewed were professionals in their teaching specialty and were 
required to have teaching experience in elementary physical education. The specialist 
teachers, as a prerequisite, were required to be responsible for the implementation of 
their own physical education program. The nonspecialist tea~hers, on the other hand, 
were required to be both teachers of physical education and teachers of other subject 
areas in the curriculum. 
From the 16 wachers selected, eight were physical t:ducation specialists who had 
experience in the teaching of physical education at the elementary t~·~·el. The teaching 
experiences ranged from 5 to 20 years of physical education instruction. The remaining 
eight participants were elementary classroom teachers who had experience in teaching 
the required elementary curriculum as well as responsibility for teaching their own 
physical education program. Their teaching experiences ranged from 9 to 27 years of 
instruction. 
The teachers were selected for this research based on a number of factors. Some 
specialists and nonspecialists were professional acquaintances whom I had come into 
contact with during my own teaching career. Others were teachers who had played a 
positive influence on my childhood. The remainder were teachers I did not know but had 
met my research criteria. A total of 18 teachers were approached personally and asked to 
help with this research. Only two nonspecialist teachers declined to become a part of the 
research. Both of these appeared to be uncomfortable with the method of gathering data. 
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Collection and Analysis of Qualitative Data 
The bulk of the data used to analyze the experiences of specialist and nonspecialist 
physical education teachers originated from individual interviewing sessions which lasted 
approximately two hours each. The interview, after being tape recorded, was transcribed 
for closer scrutiny. To draw comparisons between the physical education teaching 
experiences, a coding system was established which enabled the researcher to logically 
organize the information once it was gathered. According to Patton (1990) "The 
challenge is to make sense of massive amounts of data, reduce the volume of 
information, identify significant patterns, and construct a frameworK for communicating 
the essence of what tIle data reveals" (p,371). 
The analysis process began with a search of the data for patterns which would lead 
to the formation of categories. To be more specific, the data were arranged in a 10gic"l 
and organized manner to allow easy access to those experiences which were deemed 
important and would contribute to the major focus of the research. According to Goetz 
and LeCompte (1984) "the devising of categories was largely an intuitive process, but it 
was also systematic and informed by the study's purpose, the investigator's personal 
training and background, and the constructs made explicit by the participants of the 
study" (p. 191). 
Interviewing 
The study was designed to be a series of interactions between teacher and researcher 
where the latter was to playa minor role in terms of speaking input. During the 
interviewing it was important for the researcher to be organized and to allow teachers the 
freedom to express their fee1ings on selected topics concerning the teaching of physical 
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education. Good communication and sensitivity were other components necessary in 
ensuring a quality research. To be able to "reach within" an individual's thoughts in an 
attempt to try and probe his/her feelings was no simple task. Although standard 
questions were used with each subject to ensure that all relevant information was 
acquired, this type of research necessitated flexibility on the part of the researcher to 
ensure that participants had the freedom to talk about other issues and concerns relating 
to physical education. The researcher in a qualitative study must be interactive with the 
participant but not interventive; quantitative research is also non-interventive. but one 
contrasting feature is that most of the data is collected through an instrument which is 
usually complt:ted in the absence of the researcher. 
During the interviews it was crucial to take notes and highlight the important phrases 
and words. This was !1ecessary to remain focused and to ensure that key statements were 
remembered. It also gave the researcher a chance to further probe and question. It was a 
concern before the interviewing began that some participants would be nervous 
considering the type of data collecting being used. However, all interviews were 
conducted without any obvious tension; instead a relaxing atmosphere seemed to exist 
between the interviewer and the interviewee during each session. Merriam (1988) stated 
that IImost researchers find that after some initial wariness respondents tend to forget they 
are being taped."(p. 8]) 
A total of 16 interviews were conducted. Each interview started and finished with a 
very general question which allowed the teacher to gain confidence at the beginning, and 
provided them with an opportunity at the end to express their opinions on topics not 
addressed by the research questions. The researcher must be conscious that each 
interview is distinct and be prepared for other issues to surface. It is important that these 
"newer" issues then become a part of the research data if deemed to be worthwhile. 
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It was the role of this researcher to ensure that the interviewing was carried out in a 
relaxed, comfortable atmosphere. With II interviews taking place in the homes of the 
participants it would appear that this objective was achieved. The remaining 5 interviews 
occurred in the work place of the participant at a time when students and most other 
colleagues were not in the building. In familiar surroundings it was felt that participants 
would open up more to their feelings, and as a result this would provide better quality 
research data. 
Arranging the questions chronologically helped both researcher and teacher. It was 
important to have them reflect on their past school days and to continue to their present 
teaching situation. Since questions were open-ended, this encouraged the teachers to 
relate their experiences resulting in further probing by the researcher. Overall, the 
interviews were conducted without any problems. 
Confidentiality 
During the interviewing stages, teachers were reminded that all responses would 
remain confidential. Through the use of a private interview, it was hoped that teachers 
would divulge information and relate experiences which they might otherwise find 
difficult to express in front of others. It was felt that this anonymity would lead to a 
more "open" and "relaxed" atmosphere between researcher and participant; both of which 
are important characteristics of qualitative research. 
To ensure confidentiality, each teacher was informed that under no circumstances 
would their names be used or their specific SChOOl be mentioned. Pseudonyms for both 
would be used instead. 
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Research Bias and Researcher's Position 
All researc~ is susceptible to close scrutiny. In the preliminary stages of any study, 
researchers attempt to construct a bias-free methodology but often find that it can be a 
difficult, if not impossible feat. After all the data has been collected and analyzed, one 
task is to make generalizations or conclusions. It is therefore important for researchers to 
open up and divulge any personal beliefs about their rtsearch before the data is gathered. 
In this particular research study comparing the experiences of specialist and nonspecialist 
physical education teachers, I have made known to the reader my personal background. 
Being a physical education specialist and teacher would, for some readers, imply bias. 
However, stating my own beliefs should create a better understanding of my position on 
this topic. 
Teaching physical education for the past eight years has been a rewarding and 
c1;'lallenging experience for me. Through these experiences I have formulated a basic 
philosC'phy and perspective dealing with the subject area; therefore, what follows 
summarizes my own personal beliefs about the teaching of physical education. 
After having taught in three different schools, it has become evident that the role of 
physical education in our educational system may not be fully appreciated or understood 
by educators. students, and parents. In addition to classroom instruction, most physical 
education teachers spend countless hours with students participating in extra-curricular 
programs. Hopefully, both leaming environments exert a positive influence on each 
child and aids in the development of their confidence and self-concept. If such an 
atmosphere exists in a school setting, then realistically the educator is providing positive 
teaching experiences. It was my belief however, that nonspecialists would not provide as 
extensive an extra-curricular program as a specialist. 
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Phy~ical educators will remember their positive and negative teaching experiences. 
as well as the selection of activities in their program. These activities help students 
acquire the skills and knowledge necessary for an active and healthy lifestyle. Therefore. 
it would be beneficial for the students if the teacher of a physical education program had 
a background in such aspects as games, dances, fitness activities, and team sports. It was 
my belief that most nonspecialist physical education teachers would have more negative 
teaching experiences to share since they would probably have a smalltr repertoire of 
activities to select from, and would be more likely to repeat the same games and 
activities with their classes. 
As a physical education specialist, I have other concerns regarding the teaching of 
physical education by nonspecialist teachers. Based on my experience working with 
elementary teachers, nonspecialists generally dislike their role as a physical education 
teacher. Those nonspecialists who enjoy physical education would probably possess a 
good sports background or would associate physical education as a "break" from their 
heavy workload. It is my belief that some nonspecialists might even find it difficult to 
include physical education in the same breath as mathematics and Janguage arts. 
The teaching experiences of nonspecialist teachers, in my opinion, would reveal 
their frustration with long term planning in physical education. ReSOl rces might also be 
another issue where discrepancies might exist. Unless they have acquired a personal 
collection of resources through interest or professional development, or have an 
abundance of funds at their school to purchase resources ( highly unlikely!), then such 
materials might be difficult to attain. A specialist would probably have more resources 
than a nonspecialist, as many resources have been acquired through their university 
program. 
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Being a teacher who comes from a Htraditional" mode. clearly presents many 
challenges. Having a strong belief in traditional sports and skill development because of 
my teacher training, it is crucial that as a researcher I try to understand and evaluate new 
physical education trends. My own teacher training programs structured my thinking 
process towards an emphasis on organized games. Many other components such as body 
awareness and fitness were emphasized but it seemed to be all ~~eared toward traditional 
sporting activities. Other programs, such as movement education, are now being stressed 
as important components of the elementary curriculum and should receive some 
attention. Therefore, I must attempt to minimi1.t; my teacher training background from 
influencing the collection and analysis of data, especially when analyzing programs 
where these newer concepts are a part of the program. 
Role of the Researcher 
In a qualitative approach to research, the main objective is to understand the 
experiences of each participant. According to Locke (1985) lithe researcher enters the 
world of the participant(s) as it exists and obtains data without any deliberate 
intervention to alter the setting .... the researcher's goal is to describe and understand a 
social situation, event, role, group, or int~raction (p. 35)." An additional role showing 
the complexity of a qualitative researcher is mentioned by Merriam (1988). This 
individual stated that in this type of research both researcher and participant: 
... engage in an interactive process throughout which the investigator is 
concerned with producing helievahle and trustworthy filldings... rigor in a 
qualitative case study derives from the researcher's presence, the nature of the 
interaction between researcher Gnd participallfs, the triall!:,'1i1afiol1 (~( data, Ihe 
interpretations of perceptions, and the rich, thick description. (p. 120) 
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Being a colleague of some of the teachers proved to be a positive motivator in 
completing the research. Besides the actual interviews, it was possible to talk informally 
to some of my teaching colleagues about their physical education experiences and as a 
result assisted me in the triangulation of data. This not only provided for a more in-depth 
and richer analysis but also aided in the sample selection process since quality 
dis\..ussions with these col1eagues had previously taken place. Being friends with some of 
the physical education specialists might imply researcher bias, but it served as an 
advantage when selecting teachers for the research. In many cases, these specialists were 
leading promoters of physical education and active living - not only in their respective 
schools but in their communities. 
Research Validation and Reliability 
Ratcliffe (1983) concluded that there is no one universal guarantor of validity, but 
that there are only IInotions ll of validity (p. 158). He seems to believe that what 
constitutes validity at one period of time in research does not necessarily imply validity 
at another time. As validity is determined by an implied set of human rules they will 
always be open and susceptible to question. Ratcliffe goes on to conclude that all 
approaches to inquiry are inherently qualitative in nature and as a result he offers several 
perspectives on assessing validity in all types of research. One technique deals with the 
notion that "data does not speak for itself; there is always an interpreter, or a translator ... 
Validity, then, must be assessed in terms of interpreting the investigator's experiences, 
rather than in terms of reality itself (which can never be grasped)" (p. 148-49). 
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A physical education specialist conducting research in the area of physical education 
could, from some readers' perspective, imply bias. In this study, the researcher has 
strived to adopt the role of a competent reJearcher by using a consistent measuring 
instrument (interview guide) and has attempted to remain impartial throughout all data 
collecting and analysis. T;~ ensure that intonnation is accurately gathered it is important 
that each participant be given the opportunity to read the transcribed version of their 
interview. This will ensure that all data was correctly summarized and was not taken out 
of context. This triangulation of data will contribute greatly to the confidence of the 
research findings and will allow the interviewees to make changes, if necessary. These 
factors should add to the credibility of the research as we]] as to its validity. 
Interviewing provides an opportunity to collect and analyze the participants' 
experiences, feelings, and opinions about a topic. According to Merriam (1988) the term 
reliability in research is based on lithe assumption that there is a single reality which if 
studied rept!atedly would give the same results" (p.I 70). In this study both specialist and 
nonspecialist teachers gave a detailed verbal description of their experiences in teaching 
physical education, and from this, valuable insight was obtained. Analyzing the data 
through the use of a consistent framework enabled the researcher to disclose specific 
findings regarding these teaching experiences. I feel the findings were reliable for the 
teachers and the schools they represented, and the results could be duplicated if similar or 
further research was conducted. Through this qualitative research, it is hoped that 
readers will interpret these findings and judge for themselves the implications for other 
similar or dissimilar contexts. 
CBAPTERIV 
THE PARTICIPANTS 
Introduction 
Research, in most cases, is not possible without participants. Even though their 
time, effort, and contribution varies depending on the type of research study, it is logical 
to assume that without this cooperation and support, data collection might not be 
possible. However, the extent of participant involvement depends on the study itself. 
For instance, the participants may become subjects in a scientific study attempting to find 
similarities and differences in the target heart rate of world-class athletes or they may be 
subjects in a study attempting to find the percentage of people in the general public who 
chew gum. In either case, the participant may be asked to perform a physical test, to 
complete a written or verbal task such as a questionnaire, or to panicipate in another 
capacity deemed appropriate by the researcher. Whichever type of human research 
methodology is chosen, the importance of the participant is invaluable. 
The following list is comprised of the nonspecialist and specialist physical 
education participants involved in this research. 
Nonspecialist Physical Education Teachers 
Joyce- An elementary classroom teacher for the past nine years on the Avalon 
Peninsula. During her own school days Joyce was an active member of many 
youth organizations and as a result found her relationships with peers and adults 
quite positive. Her warm and pleasant personality is certainly her strongest 
attribute. With a solid background in sports during her teenage years, her keen 
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interest in physical education and fitness continues. Joyce spends much of her 
leisure time in this area and as a result has found her two year teaching 
assignment in the area of elementary physical education quite interesting and 
enjoyable. Joyce, however, wHi admit that physical education is one area of the 
curriculum that is sometimes viewed negatively by others and even feels that not 
enough emphasis is placed upon it. Joyce firmly believes in the importance of 
remaining physically active. 
Kelly- A Grade 5 classroom teacher for the past 10 years on the Avalon 
Peninsula. With a concerned and positive attitude Kelly continues to seek and 
provide a quality educational curriculum for her students. Taking initiative 
is her strongest characteristic, and her pleasant and helpful personality makes her 
a valuable attribute to her school. Kelly is a strong organizer and her voluntary 
involvement with various committees shows her genuine concern for progress. 
Attending a large school as a student has taught her that it is sometimes difficult 
to be noticed. and a3 a result. personal goals sometimes need to be changed. This 
was particularly evident in her childhood physical education program as some 
negative experiences affected her outlook and perspective on ·.rarious activities. 
Three of her teaching years have included physical education as well as regular 
classroom duties. Althoug:1 Kelly feels that physical education is important for 
students, she feels it is crucial that teachers be given some exposure to this area in 
their training program. This she feels is necessary in promoting their enthusiasm 
and interest. 
Frank- An elementary classroom teacher for the past 19 years on the Burin 
Peninsula. With a background in a)) areas of the curriculum, Frank has also 
spent time as a principal in an elementary setting. He is very concerned with 
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the quality of education and the effect of government cutbacks on schools. His 
concern for the smaller school and its program is clearly evident. During his 
career, Frank has spent five years teaching physical education along with regular 
classroom duties and has displayed a mixed reaction towards his physical 
education teaching assignments. A lack of training, an apparent lack of teaching 
objectives, and the lack of exposure to a childhood physical education program 
are some reasons for this negative feeling. Although Frank does enjoy teaching 
his own physical education program and considers it as an essential part of a 
child's development, he still feels quite uncomfortable teaching this subject. 
Frank credits the physical education coordinator as a positive motivator in the 
success of his program. 
John- As one of the most experienced classroom teacher in this study, he has 
spent all of his 23-year career on the Burin Peninsula. With experience in both 
small and large schools, John has observed and taught all aspects of the 
elementary curriculum. Even though he had no exposure to physical education 
during his own school days, and contributes this to his lack of athletic skills 
during organized games, he feels that all aspects of the curriculum are essential -
including physical education. During his four years teaching physical education 
at the elementary level he has found the experience to be quite positive and he 
sees the subject as one which strongly motivates the children. John pointed out 
that although he sometimes views the teaching of physical education as a "break" 
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from the regular routine, the real success of his program can be measured not by 
the fact that children are Url ~"':.iIg gym," but by what they take with them as a result 
of the program. lohn feels it is important to stay abreast of current trends in 
physical education and feels that today's youth suffer from inactivity. His use of 
the term Uactive living" clearly shows his knowledge and interest in such trends. 
Patricia- As an experienced elementary teacher for 7 years and primary teacher 
for 10 years, teaching has been a challenging and rewarding experience for 
Patricia. She is a very friendly and pleasant individual, and has enjoyed her 
teaching duties throughout the different regions of the province. When told that 
she was responsible for her own elementary physical education program, Patricia 
remembers a feeling of nervousness. She credits this feeling to a lack of exposure 
to such a pro~ram both during her own school days as we)] as during her 
professional training. In fact. it was only during her last year in high school that 
she remembers receiving some instruction in the area of physical education. 
Patricia is quick to point out that she is very proud of her accomplishments in 
teaching elementary physical education for three years, and felt she did her best in 
delivering the program. She feels that physical education is important in the 
school system and is instrumental is bringing out the positive qualities of fitness 
and colllpetitiveness in today's youth. Patricia is concerned, however, with the 
low skill level obtained by the children and the impact it will have on their 
performance when they reach high school. 
Larry- As an experienced classroom teacher in a small community on the south 
coast for the past 22 years of his 27 year career, teaching elementary grades 
so 
appeals to Larry. Teaching elementary physical education for approximately six 
years is not only an administrative decision but is also a choice Larry made 
himself. He enjoys teaching physical education since it offers a "break" from 
classroom duties, it has less planning responsibilities, and it seems to help 
develop a better rapport with students that carries over into the classroom setting. 
With very little exposure to a childhood physical education program, Larry does 
recall school-yard activities during recess and lunch-time periods. His main 
concern with teaching this subject area is determining how far he should push the 
children and the skill level he can reasonably expect the children to acquire. 
Larry is also concerned with the differences involved in the teaching of boys 
and girls in physical activity and the training all teachers receive in this area. 
Despite these questions, he feels physical education is important and believes 
that children should be exposed to a daily physical education program. 
Barbara- An elementary classroom teacher for the past 15 years has enabled 
Barbara to appreciate all areas of the curriculum. Not only has she spent a11 of 
her teaching years in the classroom, she has also taught physical education for six 
years at the elementary level. Besides having a positive professional relationship 
with her students, Barbara is also a "staffmotivator" whose cheerfulness causes 
her to be well-liked by her peers. Sbe is actively involved in many outside 
organizations and approaches every task with enthusiasm and determination. 
Barbara's experiences in teaching her own physical education program are both 
positive and negative. She sees teaching physical education as an opportunity to 
see students in a different light rather than just academically, and her own 
childhood physical education experiences have shown her the benefits of such a 
51 
program. Barbara, however, is quick to point out that although the experience of 
teaching physical education is a good one, it does have its drawbacks. The safety 
factors involved in the teaching of physical education, and a feeling of 
inadeq!.lacy during instruction are examples of two such drawbacks. 
Anthony- As an elementary classroom teacher for the past four years, Anthony 
has spent three of these years teaching physical education along with reguJar 
classroom duties. He enjoys teaching physical education, and feels that 
although it is important in a child's overa)) development, the school's priority 
has to be academics first. Although Anthony never really participated in a varsity 
activity during his own school days, he has fond memories of his physical 
education program and feels it assisted him in his preparation as a physical 
education instructor. He was particularly impressed with the different activities 
he was exposed to as a student. Anthony continually makes reference to his own 
physical education program and feels it may lack some skill development from 
time to time. Although he attempts to provide activity in all his gym classes, he 
feels that sometimes he is not really teaching. Anthony does, however, look 
forward to these sessions with his students. 
Specialist Physical Education Teachers 
Wayne- As an experienced elementary physical education specialist for the past 
five years in Eastern Newfoundland, Wayne is an enthusiastic teacher eager to 
try out new teaching strategies. Describing himself as a "gym rat" during his 
own school days explains why he became a physical educator. Although be 
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recalls fond memories of his teachers and program, he still negatively 
remembers the unfair treatment that girls received in comparison to boys during 
physical education classes. He believes that males tended to dominate in almost 
all aspects. Wayne credits his time at university as one factor which stirred up his 
interest in physical education and feels that skill instruction was quite good. 
Presently he shares physical education with other classroom duties and enjoys this 
combination as the gym helps to relieve the stress of the classroom. Being an 
elite athlete, Wayne has taken great pride in his physical education program and 
with his equipment selection. He loves instructing young children and claims that 
the biggest thrill in teaching is to see a child smile. 
Adam- Teaching physical education on both the Burin and Avalon Peninsula 
has been a rewarding experience for Adam . Although most of his 20 years as a 
physical education specialist have been in one school, his dedication and desire 
to bring out the best in his students has remained a consistent goal throughout 
his career. Adam has spent all of his time instructing physical education at both 
the elementary and primary levels and finds the gym exciting, but sometimes 
stressful. His extra-curricular program during his own high school days has 
largely contributed to Adam's belief that good student morale stems from such a 
program. As a result, he is very concerned with the skill level of his students 
and takes great pride in their accomplishments. Success is judged both by the 
high participation level and success of his students. Another highlight for Adam 
is the personal satisfaction he savors when fonner students comment on their 
enjoyment of his program. Adam would like to be relieved of all classroom 
duties and be strictly a physical education teacher. He feels such a move would 
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benefit both teacher and student. Sport and competition are popular topics of 
discussion with Adam and he strongly believes that they play an important part 
in a child's education. 
Betty- As a physical education teacher for the past 19 years on the Avalon 
Peninsula, Betty beJieves that being an active individual rather than a 'Jock" in 
high school was the main reason for h~ .. decision to become a specialist. Overall, 
it was simply the excitement of sport. Betty remembers her own school days in a 
positive manner and has fond memories of the extra-curricular program. Her 
career has been devoted totally to elementary and primary physical education and 
she has never taught any other area of the curriculum. However, in the pas[ four 
or five years Betty has come to appreciate classroom instruction and would regard 
it as a refreshing change. Betty j~ concerned about her program ar j sometimes 
seems to put too much pressure on herself as a teacher. She would like to see 
more student involvement in her own school program, and even sometimes feels 
she lacks confidence and enthusiasm when teaching physical education. A desire 
to offer the best program to her students appears to be her major objective. 
Gloria- Gloria is an experienced physical education teacher of seven years on 
the Burin Peninsula. All of this time has been spent working with elementary 
children and she feels an important part of her program involves intramural and 
extra-curricular activities. Gloria remembers being a part of a large school and 
sometimes not being able to take part in physical education classes because of an 
administrative decision asking students to choose physical education or 
science. During her junior high and Grade 10 physical education program, Gloria 
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recalls having good teachers and her success competing against boys during 
competition as two positive experiences. Her love for sport was heightened by 
her involvement in an elite sport program. Being a gifted athlete is certainly one 
reason why she chose a career as a specialist. Gloria enjoys both her gymnasium 
and classroom duties and feels that this teaching situation allows her the 
opportunity to see children from different perspectives. She sees physical 
education as an outlet for children to remain active, and as a result, can help 
improve their academic performance. 
Brett- With 16 years of involvement in physical education from a teaching and 
administrative perspective, Brett has enjoyed both roles. He is very well 
respected as a specialist by his colleagues and is quick to offer them assistance 
and advice on physical education. Brett grew up in a small community and was 
forced to commute: to a larger centre to attend high school. He has no fond 
memories of sport during his school days, and therefore credits his relatives 
who guided him in this direction: a move Brett has not regretted. From an 
elementary perspective Brett has taught 13 years and has attributed his success to 
a simple teaching philosophy· to provide lifelong activities which will motivate 
the student and give them the confidence to participate. In other words, teaching 
with the focus on the student. Brett credits his teacher training progr<1ms for part 
of his success and has nothing but respect and good memories of this program. 
His involvement in an elite sports program influenced his teaching philosophy 
and he found the experience invaluable. Brett has been a community leader and 
his involvement in sport has al10wed him the opportunity to promote his 
discipline 
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Steve- As an physical education teacher for the past 16 years on the Burin 
Peninsula, Steve hoped that through studying physical education he might 
someday organize and teach such a program jn his hometown. Although this did 
not materialize, Steve has became an advocate of physical education and 
continues to passionately promote the importance of an active lifestyle. 
Receiving his education in a small school, Steve's only exposure to physical 
education carne during his high school days. He claims that an orientation to 
school sports started to gear up at that time and he vividly recalls participating in 
various cross-country nmning competitions. His enthusiasm for running has 
continued to this day. Steve is responsible for classroom duties and looks 
forward to this setting as it offers a rejuvenating break from the gym. Steve also 
sees himself as a faci1itator and organizer of sport and feels intramurals are vital 
to any physical education program. His involvement in various organizations 
promoting intramurals clearly shows this commitment. Stevt::'s mission is to give 
physical education a higher status in our school system. 
Bob- Teaching as a specialist in Central Newfoundland for the past eight years 
has been a pleasant experience for Bob. Although it took several occupations 
before he realized that his true passion involved teaching physical education, both 
his colleagues and students have been the true benefactors of his decision. 
During his own school days, Bob only received an orientation to physical 
education during his junior high program and it was at that time that he realized 
the enjoyment and potential of physical education. He feels he was exposed to a 
good quality program and credits his physical education teachers as an inspiring 
force. Bob enjoys interacting in sport and helping to organize it; however, he has 
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a concern with the cutback in time allotted to physical education, especially at the 
elementary level, and views this quite negatively. Presently Bob has spent all 
eight years teaching elementary to high school physical education and feels that 
this program represents the "backbone" in promoting an active and healthy 
lifestyle. Bob's aim is to have students stay active and to maintain a healthy 
lifestyle. 
Fred- Teaching on the Avalon Peninsula for the past 19 years has been an 
enjoyable experience for Fred. During his career, he has spent all of his time 
teaching physical education from Kindergarten to Grade 9. Fred describes 
himself as a staff member who is involved in many facets of the school operation. 
Whether it is fixing a computer, running the school newspaper, or setting up an 
intramural program, it is quite evident that he does contribute immensely. Fred 
feels that the most valuable resource he has in planning his physical education 
program is his physical education colleagues, and he feels that, although skill 
acquisition is important, physical educators need to consider an "active living" 
approach when designing their program. Fred also is concerned that 
mainstreaming special needs children into the regular gymnasium setting is unfair 
and unrealistic as most educators do not have the ability or knowledge to offer 
them the type of program they require. 
Conclusion 
All participants shared memories, viewpoints, and concerns regarding the 
teaching of physical education at the elementary level. Through a very thorough 
description of their teaching experiences, it was possible to pinpoint the major topics of 
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discussion and present them as Itthemes" for analysis. This is the approach taken in the 
data anaJysis which follows. 
CRAPTER \ 
DA TA ANALYSIS 
Introduction 
The men and women who participated in this research contributed an immense 
amount of information regarding their teaching experiences. This study cannot include a 
complete analysis of all data, nor can it become involved with every facet of the 
panicipant's interview; the volume of information would make such an analysis both 
impossible and impractical. To understand and evaluate the complexity of data 
collection, I have included a copy of one ofthe sixteen interviews (see Appendix B). A 
thorough critique of this interview should help the reader form a summary of the 
teaching experience, as well as note the additional relevant information that became 
apparent as the researcher and participant entered into different tangents of discussion. 
From this, an appreciation should evolve regarding the time consuming task of "sifting 
throug~" and "scrutinizing" the data. 
Scrutinizing the Data 
According to Merriam (1988) "analysis becomes more intensive once all the data are 
in, even though analysis has been an ongoing activity. II (p. ] 23). Scrutinizing all 
interviews several times allowed for the opportunity to organize the information so that 
all data could be easily retrievable. As each interview was read and reread, I was able to 
more clearly interpret the data. 
Since both specialist and nonspecialist participants in this research underwent a 
similar type of interview, each question was coded and the] 6 responses to each question 
were then recorded. There were times, however, when such a process was not possible 
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because of the uniqueness of each interview. In these cases the responses were filed for 
later analysis. Throughout the analysis it was the jntention of the study to scrutinize the 
data by focusing on only one group of participants at a time. The analysis deals with the 
nonspecialist physical education teachers first and then the specialist group. 
Nonspecialist Physical Education Teachers 
Experiences As Students 
School Programs 
Several teachers who were exposed to large schools located in densely populated 
areas seemed (0 enjoy the various programs offered by their school. Both Joyce and 
Kelly were active members of a variety of organizations and spoke quite positively 
regarding their school programs. Joyce recalled that it was her sports program which 
stirred up most of her memories. She stated: 
At the elementalylevel we were lucky in that we had a lot of equipment. We 
had things like ropes, parallel bars, and trampolines which was unusual. As a 
result a/that I got interested in gymnastics and activities like that. In terms 0/ 
overall programs I remember Allied Youth, trips down the Burin Peninsula, 
and youth ra r1:-:s. (Coles, 1994, ~ , p. 2). 
This feeling was also shared by Barbara and Anthony who enjoyed the sports 
program. Barbara's enjoyment was attributed to her involvement in different sporting 
teams. She commented "these occasions really stand out because it promoted more 
teamwork and this was certainly quite different from the teamwork we would have to 
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display in the classroom." (Coles, 1994, g , p. 2). This view was shared by Kelly who 
felt good abClut school programs such as intramurals and the Young Christian Leadership 
Organizatiorl, but recalled bitterly the disappointment of not being able to take part in an 
art program. Because of her high marks she was not allowed to participate and was 
instead forced into other areas of the curriculum. 
On the other hand, John, Larry, Frank, and Patricia were all from small 
communities and received instruction in a multi-grade setting. Their schools seemed to 
dictate a rigid system with few extra-curricular activities and personal freedom. Larry 
pointed out: 
There was nothing that we hadformally ill the school jllst that we played alell' 
games at recess and dinner time. I call remember the older students doing 
high jump ... We would also practise runlling and things like thaI, but asfar as 
regular physical education was concerned, well, we really didn't have milch. 
However, I can remember once ill Grade 3 standing by our seats alld doillg a 
few exercises. I think that was the only teacher that had liS do this ill c1a.\:\·. 
There were other groups like Red Cross that we participated in hut not 
organized flctivities or programs regarding physical activity. (Coles, 1994, f , 
p.2). 
In some cases the participants left their hometowns and received high school 
education in larger communities because their own communities did not have a high 
school program. Although the transition may seem positive liS both facilities and 
programs were now available, the change posed problems. Patricia remembered the 
experience of taking part in organized physical activities for the first time in Grade 11. 
She maintained "I was not very comfortable with it. I was very insecure and didn't really 
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know what to do." (Coles, I 994, ~ , p. 2). Frank also recalled negative experiences with 
his transition from ilis home town to another community. He stated: 
We didn't participate much because it seemed that they dominated things ... we 
didn't really feel a parI of the school during the first cOTifJle of years. We were 
reluctant to participate because I think most of us felt like outsiders. It was 
not until my last year that we really got involved in various committees. 
(Coles, 1994, £, p. 1). 
With regards to school programs, both specialist and nonspecia1ist teachers 
appeared to specifically fc 'us most of their attention on the sports program. 
School Physical Education Program 
The exposure to a physical education program varied with each participant. Kelly, 
Anthony, and Joyce were the only nonsp~:ialist teachers who recalled such a program 
during their elementary school days. Patricia, Frank, John, and Barbara were not 
introduced to physical education classes until high schOOl, while Larry could not 
remember any organized sessions at all. Despite these differences, many participants 
expressed a positive view of their programs but, ironically, tended to focus many of their 
comments on the negative experiences. 
It was obvious that many memories centered around the activities themselves. Most 
participants r.Jentioned that their school physical education program involved a number 
of different sports such as basketball, badminton, volleyball, soccer, and gymnastics. 
They went on to say that it was these organized traditional games that dominated the 
class. In terms of instruction, many participants recalled some, but concluded that in 
most cases it was minimal during physical education classes. For instance: 
Joyce: I do remember beillg instructed but IlOThing special or Ollt of th,' 
ordinary regarding gym classes ... I do remember being ills/ructed ill /lew 
activities like archery and cross country skiing il1 which I learned abollf the 
different types of skis as well as about waxing. (Coles, 1994, ~ , p. 2). 
Frank: J remember when we firsl entered the gym we had 10 do some warm-lip 
exercises, a few lops around the gym, and you do a few push-ups, sit-ups and 
that then you got right into a game. At times there were some instructioll hilt 
overall not veryl much. (Coles, 1994, £. , p. 2). 
Barbara: I can't really remember having the teacher take 11.'1 through a rollline 
during physical education class. I call rememher doing laps and thaI was 
basically it. J don't remember stretching or anything like that, hilI/do 
remember doing laps. 111 facl I would say that although bolh instruction and 
game situations did exisl during class, il was certainly the games thaI stand 
0111 more in my memories Ihal1 the actual skills which were tallghl. (Coles, 
1994, g, p. 2). 
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Besides the instructional issue, several responses were noted which expressed 
disappointment in the physical education program. These included a lack of 
encouragement by teachers to try and promote sport and activity, the competitiveness and 
domination of the skiJJed athletes, and in one case, the excessive amount of time spent 
sitting down and listening as opposed to "doing" during class. Another disappointment 
concerned the unfair emphasis placed on specific activities by the physical education 
teacher. Regarding this point Kelly clearly recalled: 
A lot of what I remember about high school is the fact that our gym teacher 
really enjoyed gymnastics. J was cerfainly 110t agile or flexible!. J simply 
abhorred gym at the time when we were doing gymnastics. I guess this activity 
was a personal preference for our teacher. (Coles, 1994. Q • p. 2). 
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The absence of an elementary program likewise appeared to have taken its toll on 
several participants. They felt that a lack of skill training in organized games gave them 
a feeling of being left out and inferior. John proclaimed "I remember not being as good 
at most of the games or sports.. . The students were miles ahead of me. As a result it was 
a real put-down for me. II (Coles, 1994, g , p. 2). Patricia also recalled the embarrassment 
stemming from her lack of confidence with physical education. She stated: 
It probably was a couple of momhs before I felt comfortable about going to 
gym class and feeling that you were as good as the other students in your 
class. You did participate, but I do remember one volleyball game in 
particular. We had to go alJt1)' to a school in a near-by community. I had 
been picked for the team, but still J was afraid to participate because of the 
fact that you felt like you weren't good enough to be on that particular team. 
Therefore, you felt that you might interfere with the children winning the game 
and didn't feel comfortable about going along. (Coles, 1994, ~, p.3) ... I also 
remember doing some sports andfeeling very insecure. I didn't enjoy it. I was 
supposed to be part of a team, J can't remember what it was now, but I do 
remember that all graduatjOlt night the team members were all given a ribbon. 
I remember thinking I don't deserve this ribbon. (Coles, 1994, ~ , p. 2). 
Although the physical education program had its disappointments, many positive 
moments were noted. Besides the extra-curricular and intramural programs, the program 
64 
was regarded as a break from the rigors of the classroom and it gave the participants a 
chance to have fun with their friends. Anthony, without any resentment, remarked: 
Our extra-curricular program consisted mainly of working with some of ollr 
more talented athletes on things like haskethall and volleyball. In elementary 
class, I remember playing dodge ball and trying as hard as I could 10 Imock 
the glasses off one my opponents. I can also recail the fitness program where 
you could earn a bronze, silver, and gold I can recall great difficulty making 
my way around the whole track. We did play some sports that were already 
familiar to us such as hockey and basketball. In fact, I call recall some pret~l' 
intense games offloor hockey; that was one oimy favorite activities. We a/so 
learned about oti1(!r sports such as golfas well. (Coles, 1994, h, p. 1-2). 
Larry, who didn't recall any organized physical education class, had memories of 
children running and taking part in fun competitions during recess and lunch-time. 
Despite the lack of equipment such as basketballs and soccer balls, students were active. 
Larry recalled "we basically brought the stuff ourselves like a bit of string and a pole for 
high jumping .. . we didn't have much in the way of extra-curricular. Come 3:30 p.m . 
you went home and that was it." (Coles, 1994, f p. 2-3). The organized games promoting 
cooperation and fiUless were likewise considered positive. This is exemplified by 
Patricia as she specifically recalled her preference. She pointed out "if you went along to 
a gym class when~ you had relays or where you had just organized games rather than 
sports it was enjoyable. I do remember that part as being enjoyable, and I liked those 
classes." (Coles, 1994, ~ , p. 3). 
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Teacher Training Programs 
Different programs have different effects on people. The effectiveness of such a 
program can only be judged and evaluated by noting the experiences of those who have 
participated. In this study, it appeared that most nonspecialist teachers experienced 
teaching strategies which could be transferred to the physical education class. Although 
Frank, John, and Larry completed at least one course aimed specifically at teaching 
physical education during their teacher training, the others completed their program with 
no exposure to physical education whatsoever. Barbara and Anthony both pointed out 
that they had no opportunity to take a course aimed specifically at physical education. 
Barbara, however, stated "I do remember during language arts classes when you were 
taught how to integrate and so you brought in actual playing of games. II (Coles, 1994, g , 
p. 2). This was confirmed by Kelly and Joyce: 
Kelly: Yes there were some courses but none dealing specifically with 
physical ed/lcation. However, I think allY methods courses that helps in 
teaching will certainly give YOIl the basis of science, math, and physical 
education, in ferms of the approach of how to do lesson plans, preparation 
activities, follow-up, evaluation. But in terms of specifically for physical 
education, unfortllnately 110. (Coles, 1994, 11 , p. 3). 
Joyce: I call't think of any course which I completed which emphasized 
physical education. I'm primary trained and this training included different 
areas of the program, not physical education At university the only courses 
where we did go olltside was during some science courses, bUI other than that 
there was 110 physical activity. (Coles, 1994,! , p. 3). 
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Even the teachers who completed a course felt it did not assist them in their teaching 
of physical education. John concluded that the course he completed was more geared 
toward getting them physically fit than it was to teaching: "So I really didn't gain a 
whole lot regarding the teaching of physical education. There was no real hands-on 
experience working with children in a physical education setting like a gym." (Coles, 
1994, f, p. 3). Larry also insisted "It was too long ago and we didn't get the proper 
training. Anything I teach I picked up on my own ... Whatever 1 came across I tried to 
teach, but I have not had any formal training." (Coles, 1994, 12 , p. 4). Larry commented 
that his greatest memory regarding his teacher training programs was being introduced to 
a teacher who gave him a love for the game of basketball. Frank and Patricia had the 
mos· ~xposure to the methods of teaching physical education: 
Frank: We had to do up a lesson plan alld th~l1teaclt a lesso11. To h~ hones/, 
J found I was frightened to a certain extent. Like J said I didn't have much 
experience or background in physical education. The other students ill the 
class (my peers) were very cooperative and liked to help each other as much 
as possible. (Coles, 1994, £, p. 3). 
Patricia: We were presented ~ilith the theory and were fold how to go abollt 
teaching physical education. I can't remember being actually taken out into 
the gym and being shown how to set up certain things. There was no practical 
experience. It was kind of scary, but J didn't mind after J got into it myself. I 
became more comfortable with it, but when the physical education teacher 
arrived I was glad to give it up. (Coles, 1994, ~ , p. 4). 
Despite some negativity towards their teacher training programs, there were helpful 
and useful aspects which they felt gave them a better understanding of the physical 
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education program. TheGe included the learning of games and organizing of activities 
which could be carried over from their own teaching environment. Teachers saw 
physical education as a great outlet for challenging students and encouraging them to 
give their best effort. Some participants even credited their training programs with 
helping them understand the characteristics and behavior patterns of children. This they 
felt was important in providing a good learning atmosphere. For instance, Kelly 
maintained "from my training standpoint, knowing that these kids have a short attention 
span and knowing the need of getting up and being physical and doing varil;J activities, 
then that helped in delivering my own teaching program." (Coles, 1994, h, p. 4). 
Experiences as Teachers 
Like in any career, teachers continually reflect on their past experiences as they 
pursue the task of educating students. It was, therefore, quite interesting to talk to the 
nonspecialists about their teaching experiences. This included discussing their first year 
teaching, their teaching assignments, their perspective on physical education, their 
activity selection, their teaching strategies, their contributions as a teacher, and the 
relationships they formed . 
First Year Teaching 
Many of the nonspecialists could net recall specific teaching experiences during 
their first year of teaching. The responses were very thorough regarding the physical 
surroundings such as their school and community, but attempting to capture those unique 
teaching experiences which either haunt or bring a smile to a teacher was difficult. In 
some cases, teachers were able to recall memories which they have termed 
"unforgettable. " 
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Throughout the discussions it became evident that first year teaching was IIhard. II 
IIhectic, II and "challenging." A feature shared by the nonspecialist teachers, especially 
those having the greatest teaching experience, was that they were admired by both 
children and community members and were well respected. Barbara proclaimed: 
It was the most positive teachillg experience thaI I had because it was a small 
community and you were madl! a part oj that community. YOII jllsl were 1101 
only a teacher. Because I was new and was from another area, everything J 
did seemed to be very much appreciated. III a small communit)' a teacher was 
always treated with respect. Today things are not like thaf. (Coles, 1994, g , 
p.3). 
In regard to teaching physical education, it was clear that most teachers recalled 
some first year experiences. For instance, Frank recalled "we did have a ping pong table 
and we would put our seats back in the classroom to play games. We didn't have a gym. 
In the summer we would go outside and play soccer and other activities. II (Coles, 1994, £ 
p. 3). Patricia remembered how she spent some of her time implementing her physical 
education program. She stated "We'd take the children outside in the winter time, and 
we'd play hockey on the ice and have some relay games on the playground. There was 
nothing organized like there is today where the children are taught particular skills." 
(Coles, 1994, ~, p. 4). 
Larry agreed, too, that it was the community which brought out the strongest 
recollections. He talked about the two-room school and his role as principal. He went 
on to state lithe basic things we were used to in my home town like running water, toilets, 
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and electricity didn't exist. These things didn't exist at that time in 1963 ... Instead there 
were lamps and even the food was different." (Coles, 1994, f, p. 4). It was Kelly who 
courageously described her first year teaching as enlightening, embarrassing, and 
frustrating all in one thought. She recalled: 
1 always remember the first day walking down the hallway as a substitute and 
being asked how long I'd been teaching. It was pretty amazing to the person 
to find Ollt that this was my very first day. It was veryl exciting. Another thing 
1 do rememher is havi11g to read from the Old Testament and mispronouncing 
names left, right, and center... 1 remember also later how some classes did not 
go too well. For instance, 1 remember starting basketball and having this 
wonderful lesson plan for shooting basketballs. but the nets were 
approximately about afoot and a halffrom the ceiling and oj course there was 
110 room for the shooting skills,' therefore, everything had to be modified or 
changed right there during the lesson. So having the balls hit the ceiling and 
.liella'ing the lights clanging was definitely all experience 1 won't forget, How 
cOlild students practise an arc? I think there were times of absolute chaos as 
weI/to be honest, (Coles, 1994, 12 , p. 4). 
Teaching Assignments 
A classroom teacher has many teaching and non"teacbing responsibilities throughout 
the normal'~chool day. Besides the regular classroom curriculum subjects, these teachers 
were given the additional responsibility of instructing physical education. In this study, 
the nonspecialists reacted quite differently to this assignment and spoke quite openly 
about their reactions. 
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The most common response of teachers who enjoyed teaching classroom subjects 
along with physical education centered around the concept that physical education was a 
"break" from the regular routine for both teacher and student. Other responses focused 
on such phrases as students enjoyed it, it was easy to motivate them, it was a chance to 
get out of the classroom, a chance to get to know students from a different perspective, it 
broke up the day, there was less planning involved, no text books, no tests, and no real 
evaluation. 
The negative reaction by nonspecialist teachers to this additional teaching 
responsibility was more descriptive and detailed. These responses included difficulty in 
coming up with activities, extensive planning, a lack of confidence and expertise, a lack 
of organizational ability, a lack of control, a lack of good teaching resources and 
facilities, and a genuine "fear" of just having to teach physical education. It was the 
safety factor involved in teaching a physical activity that seemed to concern most. The 
following comments reflect the contrasting viewpoints shared by two nonspecialist 
teachers: 
Larry: In a way, teaching physical educatiol1 was less of a burden because 
with gym there's no text books to read through. There were no lesson plalls, 
and also there were no tests to prepare for. In a sense it was a little easier. 
Teaching physical education was a break away from the c/ass and there was 
no testing and evaluation as such, 110t formal. It is easy to report and I think it 
gives you an opportunity to get a little belfer along with the students when yo" 
teach them physical education. Actually, last year I asked the principal if he 
was stuck for slots to put people that 1 would teach physical education for my 
own class and he put me there. (Coles, 1994, .£ ,p. ;). 
Patricia: I found it very difficult to teach physical education. I didJ1't grow up 
with a gym and there was very little that I knew. Ileamed because I had to. I 
read the teachers guide. I was nervous about leaching physical education. I 
was especially nervous about the safety aspect of it, especially in the 
multipurpose room. We had a low ceiling. and we didn't have a very big 
space. After awhile I became more con!fortahle with if and began to enjoy it 
more. I'm still happy that we now have a specialist physical educatioll 
teacher. Overall! can't SCl}' J 10Ial(\' enjoyed iI. ! u'as much more relaxed in 
the classroom rather than up in the gym ... Also going up to the gym was 
completely different, and YOII kind oj/ell lhal you didn't have as much control 
over the children as you do in your own classroom. It was diffiCUlt when you 
gOI hack 10 c1as.firoom to get hack Oil/rack again and to a d{fferent routine. I 
think I probably ~pent more time preparing jor physical education because ! 
didn't Imow a whole 10/ about it. On fhe days before I had gym I'd be runl1ing 
around 10 the other teacher finding out how I was supposed to do this or how 
l'm supposed to do that. I think it took away from my preparation for my other 
courses because oj that. (Coles, 1994, ~ , p. 1). 
Perspective of Physical Education 
The attractiveness of teaching physical education also received mixed reviews. 
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Most teachers insisted they liked teaching physical education and cited "enjoyment" and 
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"the challenge" as two motivators. Others were not at all motivated and were nervous at 
times. Even though there was a mixed reaction concerning the teacher's own role in the 
instruction of a physical education program, there appeared to be a strong and clear 
message regarding the role of physical education in the school system; that physical 
education was important and will continue to remain significant as society's values 
change. Despite this perspective, some teachers felt that physical education was not 
really promoted in their school. For instance, Anthony charged: 
In ollr school, gym is regarded as a break and a reward for good behavior ill 
the classroom. It can be withheld at times if children do 1101 bella\'(! 
appropriately in other classroom areas . ... The resources that I have, Ihe skills 
that 1 have, alld my knowledge of physical educatio1/ aliait's me to he conlm, 
with what J do even though J am quite aware that whatf'm doing is Ilot rea/~l' 
teaching. It is sort of giving them a break from the academic a!>pecl of the 
school. That is the attitude Ihal gemra/ly prevails withill the school. (Coles, 
1994, h , p.3-4). 
Many teachers mentioned that fitness and a healthy lifestyle were crucial for all 
students and saw physical education as a basis for reaching these objectives. They 
contended that it can motivate and instill confidence in most students, especially thosf! 
who are weak academically. In fact, most participants in this study ranked physical 
education equally important with the other subjects in the curriculum. Overall, it was 
strongly felt that more physical education classes were needed than are presently being 
offered. Joyce and Kelly both stated: 
Joyce: I would rank physical education high. I don't think there is el10ugh 
emphasis put on physical education. II tends to be looked on by .'iome teachers 
as a break from the classroom, and some unfortunately lend to use it as a 
punishment for bad behavior by making them miss physical education classes. 
/ would rank it high. Obviously your math and reading skills are very 
important, hut physical education is also important. (Coles, 1994, ~ , p. 6-7). 
Kelly: / think iI's critical, and I think we have to gel across the perception 
thaI it is a very important subject. We are raising a lot of children who are 
spending a lot of time infront o/the television; children who are nor spending 
a lot of time being creative and being physical. I think physical educatio'l is 
important 1101 ollly two or three times per six day cycle, hut I think its 
imporlalllto he a dai/ypart ojtheir lives. (Coles, 1994, h, p. 11). 
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Several alJeged that physical education was important but not as significant as some core 
subject areas. Frank stated: 
/11 comparison to other courses / don 'I think it is as important as math or 
language arts, hilt I do feel that it is necessary. Children look jorward to it 
and it motivates students in other courses. (Coles, 1994, f , p.8). 
Many participants felt that children were becoming "couch potatoes" and were 
spending more time in front of the television. John's comments show the changing 
standards of students over the past 20 years or so concerning physical activity. He 
charged "Children don't walk anymore. Wh~n I grew up I had to walk a mile and a half 
to school every day. That was my physical activity. Now they don't walk anywhere. II 
(Coles, 1994, g, p. 6). Even Anthony, who pointed out earlier his school's low priority 
on physical education, offered a similar viewpoint. He questioned: 
... what will happen to the child who leaves high school and no IOllge,. 
continues to exercise. Plitting 011 weight and being unhealthy call occur quite 
quickly. I think there has to be more know/edge 0/ things stich as diJferetlc(!,\' 
in aerobic and anaerobic activity, al1d how milch qf each is needed. What has 
struck me the most is the school system's lack o/preparedness and insight into 
life after school for our sludents.. 11 should he a province wide issue. (Coles. 
1994, h, p.5). 
Activity Selection 
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The types of activities selected by nonspecialist teachers for their own physical 
education program mainly involved traditional sports. These included soccer, basketball. 
volleyball, badminton, floor hockey, and tee ball. All teachers claimed that each class 
followed a routine which consisted of a warm-up, some skill instruction, and then 
concluded with a game or activity. It was noted that most skills were geared towards the 
development of traditional sports, and that there were large discrepancies in the amount 
of skill instruction given to students. Some teachers commented that in some instances. 
planning and skill instruction were minimal. 
These activities were taught under different conditions. Some teachers did not have 
a big facility or an abundance of equipment, and as a result, they had to make 
modifications to their classes. For example, Barbara recalled "I distinctly remember 
doing volleyball because we did it on our knees due to the low ceiling ... a curriculum 
guide showed us the different skills that were involved. Not that we did them properly, 
but we did try our best." (Coles, 1994, g , p. 3). In some cases as well, the facility lent 
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itself to playing sports like soccer and floor hockey which were easy to plan and were 
very popular activities. Frank commented that the kids always looked forward to these 
activities. He pointed out "If they leaned towards floor hockey or handbal1~ then you did 
it. "(Coles, 1994, £ , p. 4). 
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The reasons for selecting such activities were the result of several factors. First, 
the type of activity selected depended on the facility and equipment available. In many 
cases, it was the physical education coordinator who helped with the program. Some 
teachers also thanked outside organizations who offered assistance by providing teaching 
tips on variou~ sporting activities. Other factors included the teachers' familiarity with 
the activities, the popularity of the activities for the students, the influence of other 
physical education teachers and their programs, and finally, the physical education 
curriculum guide itself. Larry and Anthony both commented: 
Larry: llmew ahout these sports alld the rilles. I didn't select them because I 
saw them ill a course content or hecause the principal recommended it or 
because the school board said so. It was more or less lip to me what I chose to 
do with ill reason as long as it wasn't dangerous; for example gymnastics. 
trampoline, etc. The school supported and didJl't really curtail any activities 
that I did. (Coles, 1994, f, p. 4~5). 
Anth,"ny: Since I didn't have any training ill physical education in my current 
classes I do a /01 of things that I was exposed 10 in high school and throughout. 
For example. volleybal!. basketball, floor hockey, etc. In fact my past school 
experiences affected me q1lite a bit ... .Ill reality I guess it's not a program that 
I have. II all depends on the mood of the children 011 a given day. If they felt 
like playing certain sports and it hasn't been played l'ecel11ly then I would 
probably play il. (Coles, 1994, h, p.2). 
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This feeling was shared by severa) other teachers who mentioned that they did not 
instruct activities like gymnastics. These teachers felt concerned about the safety factor 
and didn't feel very comfortable because of their lack of training. 
Teaching Strategies 
During the instruction of a physical education class, it appeared that the 
nonspecialist teachers we;-~ fairly consistent regarding their methods of teaching. Most 
mentioned that it was either a "show and tell" approach whereby you demonstrated the 
skill and then asked the student to practice it, or it was "exploratory" where you gave the 
student a piece.: of equipment and let them explore it. Several participants mentioned the 
use of centres or stations in their physical education classes. Only one teacher felt that he 
had no real teaching strategy and that this was due to a lack of clear physical education 
objectives. 
In addition to their specific teaching strategies, teachers gave several important 
teaching points which they believed contributed to an effective physical education class. 
One involved keeping instruction to a minimum as students were eager to get started. 
Joyce went a step further and stated: 
Little time was used explaining, but every now alld then you would have to 
stop the class and point some things out. Sometimes they were given the 
opportunity to try things out, and the instruction was given later. For installce 
in basketball before instruction was given students were ellcouraged to get a 
baskethall and do their own thing and then later in the lesson to stop them and 
do a set shot or something. (Coles, 1994,!. p. 4). 
77 
These teaching strategies were embraced and used mainly as a result of everyday 
classroom teaching experiences. It was felt by many nonspecialists that their teacher 
training programs were influential in terms of providing the methodology required, but it 
did not playa major importance in the adoption of these strategies for physical education 
specifically. One nonspecialist felt that because of his lack of training, he would go to 
the physical education teacher and ask for some good ideas and tf'chniques to improve or 
brighten up his class. 
Teacher Contributions and Relationships 
The teachers in this study felt that they contributed in some way toward providing a 
degree of exposure to physical activity outside of the regular classroom. Several 
declared that they organized after school programs for students or an intramural lunch-
time activity. Other events such as sports day, Education Week, and Fit Week were also 
mentioned. Other teachers recalled these additional programs but didn't seem too 
positive about them. For instance, in response to the contribution and effort made by his 
school regarding extra-curricular, John charged: 
As/ar as physical education is concerned, I don't think we do enough. I know 
our school has some organized days but I don't think physical education ;s 
stressed I know we do have days like sm':zker day which promotes Fit Week 
but outside of that, that's it. (Coles, 1994, g , p. 4). 
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This feeling was shared by another nonspecialist who felt that the only extra 
program that was set up was during Education Week, when some sort oftoumament was 
organized. Frank responded in an frustrated tone as he stated "We would have dinner 
time sports, and sometimes we would have students stay back and play some ping pong 
or badminton. This doesn't exist now because teachers are under so much pressure that 
they just don't have the time. II (Coles, 1994, £, p. 5). It was Kelly who emphasized the 
importance of such activities and felt it needed a group effort if such programs and 
activities were to succeed. She credited specific parties in her school as a motivating 
force: 
I think presently now having a physical educatioll teacher add,' to fhe entil't! 
feeling and overall motivation of the school alld being involved ill physical 
education. I think havillg a good committee makes a difference hecause il is 
really important 10 any physical education program olltside the actllal ill-class 
instruction. I've been really excited about a few of the things that have heell 
happening in terms of Olympic days, field trips thaI include really good 
instruction such as physical education and orienteering objectives, and mallY 
other things that have taken place in 0111' school recently. (Coles, 1994, Q. , p. 
7). 
With regard to staff, students, and the community, the nonspecialist teachers in this 
study spoke favorably of all three. Each feJt that their colleagues were very supportive, 
cooperative, and professional. Regarding her own school, Kelly contended, "any time 
you go past here you will find cars here after what are thought to be normal working 
hours for any work or office." (Coles, 1994, h, p. 7). As far as the students are 
concerned it was felt that although problems were noted, generally there was a good 
relat~onship between most teachers and students. The re1ationship with parents was 
significant1y positive as well. Frank raised the following point: 
In my first school there were discipline problems, and I found the stronger 
students dominated the class. Thus the weaker students who were not well 
coordinated more or less shy off il1to the comer and didn't really want to 
participate. At this school, however, with the smaller numbers, and help from 
a specialist everybody was made to believe that they could do it and it seemed 
everyone had a good time. They particularly enjoyed tourl1aments. We also 
have one handicapped student here who is restricted to a wheel chair and she 
would actively take part il1 class and was made to feel a part of the class. So I 
think the other students have gajned a richer perspective of handicapped 
sttldentsjrom physical education, alld they have come to realize that everyone 
is treated equal despite their handicap. (Coles, 1994, £ , p. 6). 
However, Kelly and Anthony felt that community support had changed. 
Kelly : When I started teaching there was a different level of respect, and 
maybe as a new teacher J found that different as well. I have found a 
difference in parents attitudes as well as the kids in the last 10 years. There 
may not be quite the same respect. It's much more 0/ a challenge than il was 
before. I think that in order to take care of a lot oj those discipline problems, 
classroom teachers are heing asked (0 take care of (Item ourselves. That isn't 
always an easy thing to do. I think we have to compete with video games and 
other factors that were not the same 10 years ago as they are now. (Coles, 
1994,12, p. 7). 
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Anthony: Parents in the community are generally cooperative, although it 
seems that educatiol1 is 110t thc highest of priorities ... YOII just go 011 alld do 
your job and there's 110 complaints. It's laisse=1aire! The community Ol'crall 
is easy to get along with but again education is 1101 valued. For installce, our 
school is a candidate for a new building and when we held a meeting for 
parents in all attempt to put pressure on school board'i - ollly one or two 
parents came along. This, to me, best exemplifies this situation (Coles, 1994, 
h, p. 3). 
Other Program Concerns 
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As a part of this research it was important to allow all teachers the opportunity to 
comment on other aspects of their program. The topics of student evaluation, resour ces, 
and teacher assistance received some focus. The obstacles and concerns of program 
implementation in physical education was another topic of discussion. 
Student Evaluation 
With regards to student evaluation there were clearly inconsistent guidelines for 
teachers to follow. Differences were not only evident in terms of the type of reporting, 
Which depended on the school board's evaluation policy, but there were noticeable 
discrepancies in what content to evaluate in physical education. Sorr.e teachers felt that 
evaluation should be subjective with an emphasis on athletic ability, while others felt that 
attitude and participation were equally important. Teachers in some schools gave Jetter 
grades, while in other schools they just gave a participation comment. These differences 
would certainly explain why the whole process of completing evaluation on students 
ranged from "easy" and "not a concern" to "difficult" and "very uncomfortable." 
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In some cases, it would appear that several schools have made changes to their 
evaluation policy regarding physical education. Several teachers mentioned that they 
have even abolished the letter grade at the elementary level because they found it 
difficult to evaluate the skills. Barbara alluded to the unique situation in her school 
where there was no physical education specialist. She cited "The other schools in the 
area did continue with the letter grade, but we did not since we didn't have a regular 
physical education program. So there was kind of an exception made for us." (Coles, 
1994, g , p. 4). Several teachers felt that a checklist for parents and children would seem 
the most appropriate evaluation device. 
Resources 
Resources were seen as important for these teachers in the implementation of their 
physical education program. Although most pointed out that there were not a whole lot 
of quality resources, the program guide put out by the Department of Education served a 
useful purpose. Other resources unique to individual schools were sometimes criticized 
as they just contained games and did not present any real skill progression strategies. 
While several teachers utilized outside organizations and sought their aid in helping with 
the skill instruction of specific spons, others utilized staff members who had previously 
·taught physical education. Most teachers tended to accumulate their own resources and 
shared them with others. Frank felt the greatest resource was the physical education 
coordinator. He maintained: 
... when I came here, being a smaller schoollhe coordinator ill this area was 
vel}' agreeable and helpful and he spent a lot of time with liS. He preJ\'ided 
workshops and helped teachers, alld he wrote lip lesson plans alld came lip 
with curriculum material that you would need A few years ago some teachers 
had to teach physical education for the first time and were ve,)' reluctam to do 
so. But he made them feel comfortable and drew lip lesson plalls with tlu.' 
objectives and goals for them. (Coles, 1994, £ , p. 7). 
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Not having enough resources affected these teachers in many ways. It seemed to put 
more responsibility on the teacher and very often limited them in what they could do. It 
was very time consuming to plan an activity and not have the resources to consult. Not 
all teachers shared this view. John was pleased with the resources available to him. He 
pointed out "Obviously we could always have more, but generally we have the basics 
needed to teach a program especially at the level which I am currently teaching." (Coles, 
1994, Q , p. 6). Larry, on the other hand, saw a weakness in his program resulting from a 
lack of resources. He commented: 
I don't use allY text book. That's probably a weakness J see ill my OWII 
program in that I really don't follow any set structure. No douht/hey are there 
and are laid down by the Department of Education, but I haven't had allY 
formal training from the school hoard or the Department of Education nor 
have I had any manuals or instructional guides to follow. I have more or less 
been left to develop my own program which is not really a good idea. (Coles, 
19!:'4, f, p. 6). 
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Some teachers felt that the physical education coordinator and principal were two 
key people to contact when resources were needed. These individuals were seen as good 
support structures, but they too were limited in what they could do. 
Obstacles and Concerns of Program Implementation 
Every teacher spoke on the obstacles regarding their own physical education 
program. Although there were some differences unique to each setting, there were many 
common responses. One obstacle concerned the equipment. This included the need for 
more quality equipment, the need to ensure that all equipment could be found during 
class-time as different teachers were using it, and the need to understand the intended 
purpose of each piece of equipment. Another obstacle was the obvious lack of expertise 
in the area of physical education. These teachers felt more in-service was required and 
more planning time was needed to help implement a good program. A lack of resources 
was seen by some teachers as an obstacle as well. One final problem concerned the 
facility itself. Several teachers alluded to the space and how it did not lend itself for 
specific activities. The class lesson, as a result, became frustrating for both teacher and 
student. Joyce and Anthony clearly expressed this concern: 
Joyce: Students at Grade 6 were very frustrated because we did not have a 
gymnasium. The biggest problem by the time they got to Grade 6 was a lack 
of space. Their bodies were too big for the room we were in. The second was 
the lack of equipment we had to work with. The support structure to assist was 
not really that great. We did have a physical education coordinator and there 
were some physical education in-services put on, but we were very limited 
We did have some people from NCltjormdlal1d Sport lry to teach 11.\' some 
volleyball, but ollr facility restricted liS. (Coles, 1994, ~ , p.5). 
Anthony: The net for basketball, riglltnow it's a portable net and it's in quitt! 
bad shape. The backboard ;s severely damaged, it's on a slant, iI's stllck in Cl 
position where its higher thall the other net, and it's very old. It can't be 
repaired to a satisfactory level. It hard to justify raising the money necessary 
to replace a lot of the equipm(!flf like this net because thc fU11ds are so 
restrictedfor your basic academic materials which in a school usually do take 
a higher priority. There simply are no funds for materials like gymnastic 
equipment, or anything that is out of the mainstream. So really it is qllile 
restricted (Coles, 1994, h , pA). 
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Teachers expressed their own concerns as well. It appeared the major fear centered 
around the concept of "safety," For teachers this included the danger of students 
becoming injured in a restricted space or activity, the concern of teaching something in 
which one has no expertise (such as gymnastics and aerobics), and the concern that they 
(teachers) would be unable to respond properly to an injury because of a lack of first aid 
training. Another concem by one teacher focused on the skill level of students once they 
left the school. This teacher worried thl\t the children might not be as prepared as other 
childr ",n. John and Kelly reflect these concerns: 
John: I'm always concerned aboul safety. I think that's the biggest concern 
thot I have, Not that I don't think 1 can do the job, but it bothers me that 
someone could get hurt and 1 would not k,0W what to do about it, I've done a 
St. John's Ambulance First Aid Course, but thaI was three or four years ago 
and 1 haven't upgraded since. We have asked for it. Not only should physical 
education teachers be trained in first aid, but all teachers who are constantly 
in contact with children should be trained as well. (Coles, 1994, g, p.S). 
Kelly: I WCi.\' teaching ~iome aerobics to the children, but I'm not a qualified 
instructor and I didn't feel 100% comfortable with teaching it. We talked 
ahout heart rates and things like that, but I really didn'tfeellhallhe kids were 
able to determine their own heart rates so it was something we sort of had to 
play by ear. Another major concern with us was the teaching of gymnastics. 
Most oj the teachers here were very hesitant to get involved in a gymnastics 
program witholll any knowledge about the safety and safety precautions that 
had 10 be taken. We were cOl1stamly lold that it was a subject that lent ilse/flo 
the area that we had, which was certainly true, but we had 110 expertise in that 
subject whatsoever. (Coles, 1994,12., p.8). 
Personal Attributes and Observations 
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All teachers like to evaluate their programs in an attempt to make constructive 
changes if such changes are deemed necessary. Often included in this assessment is a 
personal reflection of one's own teaching attributes. Teaching physical education, as a 
nonspecialist teacher, could certainly encourage on-going evaluation and encourage 
teachers to form personal observations. Such observations could include their 
effectiveness as a physical education teacher, an assessment of their own teaching 
qualities, and a reflection of their physical education teaching experiences. 
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Teacher Qualities and Effectiveness 
Qualities such as good organizational skills, patience, and understanding were 
common positive responses given by the nonspecialists in describing their characters as a 
physical education teacher. Although other terms, such as enthusiasm, adventuresome, 
interesting, enjoyment, and a belief in fitness, were additional adjectives and phrases 
accompanying these positive qualities, overall there was still a definite "doubting" by 
most of these nonspecialists regarding their ability to be effective physical education 
teachers. Evaluating themselves as physical education teachers resulted in most teachers 
reacting quite negatively. Teacher comments ranged from a hesitllnt nod of approval, to 
an acceptance of a Jack of teaching competency, to even some animosity at being given 
this responsibility. Those who appeared comfortable with this role still seemed to lack 
authority and confidence as they used such phrases as "Okay I guess," and "I think I did 
an adequate job" in describing their performance. Other teachers were a little more 
detailed in their responses. 
Joyce: I think I had some redeeming qualities as a physical education teacher. 
but I think some areas were neglected because I didn't have formal trailling ill 
physical education J thillk the children were sold oul because they didn't have 
a physical education teacher. (Coles, 1994,!, p. 5). 
Frank: Back then? Not too good With not having the training and based on 
what I've seen now by watching our own physical education specialist. With 
his different teaching techniques in sports, I just never had it!... One thing I 
do feel about teachers doing instruction is Ihal "do they really know the skills 
that are required?" Even though they can seek help from others and they CQn 
learn what drills to give children in various activities, still the teachers 
including myself do not J(!em to really understand the necessary skills and the 
reason for teaching them. Therefore, as these children progress to high 
school, their skill development may not he on par with others which could 
result in frustration and the ''giving up" of an activity because oj an in/erial' 
feeling. 11 should be noted too that when a specialist taught at our school. the 
children participated in numerous outside sporting activities. But now since 
hi.\· departure, we participate in very lillie. Teacher involvement in other 
cur/'iculum related malleI's is also a reason for this dec/ine. They simply don't 
have the time. (Coles, 1994, £ , p. 5). 
Kelly: 1 think to be that concentrated and that focused 'with the kid') in that 
kind of situatioll is ve1)' difficult. 1 certainly didn't feel that 1 had the 
background and the knowledge to fulfill the objectives of the program in the 
way that I would like. The physical barriers of the facility that we were.: ill 
were a problem. The program at the time did 110t do a whole lot for me - 1 
didn't enjoy it. (Coles, 1994, h, p. 6). 
Teacher Reflections 
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Although most rated their effectiveness as a physical education teacher as low, 
almost all nonspecialist teachers in this study still felt that the whole experience was an 
enjoyable one. They sensed they did an adequate job considering their background and 
expertise. Many were quick to point out that they still had concerns about the whole 
situation. 
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When asked what they would change, if they could, regarding their teaching of 
physical education, many indicated that they would seek more help, especially in 
utilizing resource people. One teacher even acknowledged that he concentrated too much 
on games during class and felt there was a need to follow the objectives and guidelines 
of the program more precisely. Another teacher contended that he would do the opposite 
and try to incorporate more fun into the program rather than an emphasis on skill 
teaching. Overall there was a mixed response when asked if they would like to resume 
or continue their physical education teaching duties. Three teachers were not too eager 
and gave a clear and definite "no" while three others stated that they would not mind at 
all. The remaining two nonspecialist teachers gave an indecisive response . 
Specialist Physical Education Teachers 
Experiences As Students 
School Programs 
It really was not a surprise to learn that it was the sports program which became the 
focus of all the school programs for most of the physical education specialists. They had 
many pleasant memories of the extra-curricular sporting activities in the schools they 
attended. Ironically there was no mention of any participation in other school 
organizations or groups. Instead. it was their involvement in an elite sports competition, 
an intramural activity. or even an after school sports program which dominated their 
experiences. Wayne recalled: 
Unfortunately our school program wasn't very good We basically hadjusf the 
regular sports like volleyball, soccer, basketball, and badminton. We didn't 
have any new things. All we did was play games. It was a games oriented 
session with vel}' little emphasis 011 skill. and unfortunately all the guys 
dominated everything. There was some choir but most was centered on the 
sports. (Coles, 1994, i , p. I). 
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Further probing revealed that although other school programs such as choir and 
music existed in some schools, many of these teachers could not recollect specific 
memories of such programs until they reached high school. In fact, several mentioned 
that such programs were nonexistent in their schools except for those which they planned 
themselves. Adam stated "My first experience 1 had with a gymnasium or any kind of 
library program - never did have a music program- was from Grade 9 to Grade II 
approximately one class a week." (Coles, 1994, i , p. 2). Steve also recalled a lack of 
organization regarding such programs: 
Back when I was a studelll I didn't know what curriculum and intramural, or 
extra-curricular mealll. l71ere were activities hut certainly not the same as, 
nor the same weight as, the activities which we have today. Generally it was 
done only if a particular teacher had an interest in a specific activity. Today, 
however, many organizations have been set and are attempting to promote 
specific activities (Athletic Federation, elRA, etc.). In other words, there is 
somebody in charge of such a promotion. This certainly did not exist to the 
same degree ;11 my school days, (Coles, 1994, n , p. 2). 
When asked to describe their overall school experiences. all of the teachers used 
phrases and words like "fond memories" , "positive" , and "excellent" in their 
descriptions. As they elaborated most seemed to associate this question with their 
physical education classes and sporting programs only. Although it was not the intention 
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to solely focus on one specific program, many of the responses followed a pattern similar 
to that expressed by Bob: 
Physical education, itself, I found to be quite positive because it was a break 
from the regular routine of just sitting around and working, a"d you got a 
chance 10 be active. J loved physical education and thrived 011 being active 
through sports. J had respect for the physical education teacher J did have, 
and it was just a nice place to be. You didn't have to worry aboul studying or 
,-
doing a written test. It was doing your best and enjoying it. I can', think (?f 
anything negative. I think the physical education program I had ill Grade 9 
was interesting, quite structured, and we had a really good teacher. (Coles, 
1994, Q, p. 2). 
The only negative features expressed regarc!ing the school programs once again 
centered on sport. This concerned an apparent lack of facilities and trained teachers. 
One specialist felt that his school offered some good sporting programs but because of 
busing and other obstacles, he was unable and hesitant to participate. Brett remarked: 
I don't think about the sports as my key memories because I was jhjm a 
different community, and we sorl of had to go lip throllgh the ranks before we 
could get in on a lot of things. I guess it was due (0 a /01 of insecurity. They 
had good programs. I wasn't involved in them because of the busing after 
school. (Coles, 1994, m , p. 2). 
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School Physical Education Program 
The exposure to a physical education program differed among each of the specialist 
teachers. Betty, Wayne, and Gloria were exposed to a physical education program 
commencing at the elementary level and progressing straight through until their high 
school graduation. Adam, Fred, and Bob took part in a physical education program 
starting in junior high, while Brett remembered participating in a physical education 
program only during his tinal year of bigh school. Steve reca]Jed no specific physical 
education sessions at all, and chuckled, "lunch time there was usually a game of pitch or 
even an organized fight in the back of the school. There was no general organized 
activity. II (Coles, 1994,!l, p. 2). 
Most of the experiences focused on sporting teams in traditional sports such as 
basketball, volleyball, soccer, badminton and gymnastics. The most common descriptor 
used by these teachers regarding their school physical education program was that it was 
positive. Brett stated "We had a physical education teacher from the States. I must say 
he came in, and we all had to wear uniforms, jock strap, sneakers, and white socks. To 
me I always remembered that - that was nice." (Coles, 1994, rn , p. 2). This positive 
feeling was also shared by Gloria who enjoyed the competitive nature of her program. 
She proclaimed "In gym class I guess I was probably the best girl athlete in class, and in 
a lot of cases I could beat about 50-60% of the boys in any given sport. So I enjoyed it." 
(Coles, 1994, 1, p. 2). 
Although these te.:chers focused on the good aspects of their physicaJ education 
programs, there were stilll1egative experiences associated to physical education. Some 
of these included the neces ~ity of having to drop a high school physical education course 
in order to obtain a science credit, the lack of exposure given by the instructor to a 
favorite activity like gymnastics, and the lack of equipment, thus leading to long and 
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boring line-ups during class activities. It was Bob who focused in on this latter point. 
He charged "In terms of equipment, we had very little. In gymnastics we had a box, a 
couple of mats, and a springboard. In volleyball we had the old rubber balls that would 
almost make everyone cry when we passed them. (Coles, 1994, Q , p. 2). 
Steve alluded to the obvious unfair treatment of females during his discussion of the 
cross country running program. He stated "I guess only males participated, but come to 
mention it the people who seemed to organize these races were predominately males as 
well. I guess that's why there was no female program at that time." (Coles, 1994,!l, p. 
2). It was Gloria who felt that not everyone benefited from the program. She declared 
liMy self-esteem was great. For the girls who weren't so good, they just sort of hung by 
the side. II (Coles, J 994, ! , p. 2). Wayne's comments reflected this perception too. He 
stated "Mostly the guys dominated, and the girls used to be scared to death. II (Coles, 
J994,i,p. l). 
A common remark made by most specialists centered around the instructional 
aspect of their physical education program. Fred stated that his instructor focused 
heavily on skill and fitness. His first experience with a physical education class as a 
student was a bit unique: "I suppose the thing that stands out was the first class. The 
teacher made us all sit down and take off our shoes and socks and checked us for athletes 
foot. That was certainly a bit of a shocker. II (Coles, 1994, a , p.2). 
Although skill acquisition appeared to be the major focus of most physical 
educators, the lack of instruction during class also became a popular topic of discussion. 
This viewpoint was supported by both Adam and Betty. 
Adam: Basically you played the game. I was never taught the proper skill~·. 
Basically it was what you picked up on your own. I played on a baskethall 
team in Grade 11 but I never learned to do a lay-up shot properly off the left 
foot until I entered the university and did physical education. (Coles, 1994, i , 
p. J). 
Betty: Yes, and I remember standing and doing calisthenics such as 
slretching, jumping jach~ and that sort of thing. 111 high school I can mostly 
remember the sports like volleyball. 1 don't really remember much instructioll. 
It seems like I can remember more of playing the games. (Coles, 1994, k , p. 
2). 
93 
Brett and Steve, both with a tone of resentment, also recalled this lack of instruction. 
In the following passages they speak of their physical education instructors and how 
instruction, or lack of it, adversely affected them and their confidence levels. 
Brett: I don't know if he did (utilized) for me what he could have, but 1 was a 
persoll who gave afair/y good efforl. YOIl ollly had to see me once or twice 10 
know that I could probably do it, but I had to be taught. This particular 
teacher, as like a 101 of physical education teachers at that time, just 
overlooked me because I didn't have the skill. He didn't look at me, the 
person. Skill is something that needs to be developed Also they played 
soccer. 1 played soccer, but I wasn't a soccer player. I sat on the bench. 1 
think that wasprohably a negative experience too, sitting on the bench. It was 
nen'e wrecking because you had to sit there, sit there, sit there. That was a 
terrible experience. (Coles, 1994, ill , p. 2). 
Steve: We had something called P. T. days called physical training where 
another teacher took us out alld took liS out through a series of exercises and 
had liS play a little bit of bal!. There was very little instructiollal programming 
... That physical training was looked IIpOIl as a break from the classroom. It 
was 110t conducted for the sake of having some educational l'aille, bllt it was 
looked UpOIl as only a break from the classroom academia. MallY times it WtlS 
used as a means of punishment. lJYOll happened not to do your homework, or 
if you happened to be a discipline problem on a gi\'e11 day, then teachers 
would deny you the right to go Ollt there alld have that physicaltrainillg. That 
always stayed with me and I'm vel)' vigilant of that alld when I'm teaching ill 
my own school it really bothers me to see allother teacher atlempting 10 ket!p u 
child from participating in physical educatiol1, alld I refuse to let it happell. 
(Coles, 1994, n , p. 3). 
Teacher Training Programs 
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Almost aU of the specialist teachers spoke quite positively of the teacher training 
programs they experienced at university. Many felt they had acquired the skills and 
knowledge necessary in delivering a good physical education program to their own 
students. Adam contended "In university 1 learned the skills right, and in learning the 
skills right I can now teach children correctly and analyze or break up their skills." 
(Coles, 1994, i , p. 5). Many other teachers gave a similar response. It was obvious 
from the data that physical education, at that time, was in a sports-oriented mode. Many 
teachers felt that society practically dictated that skill acquisition dominate the training 
programs and, therefore, the university seemed to be just fulfilling this demand. In some 
cases, it was indicated that the program concentrated too much on traditional sports. 
Wayne stated: 
1 was taught to leach in the old traditional way. and Ihat has stuck with me. 
Traditional sports has a/ways been stressed ill the curriculum and a/ways will 
be. 1 also go wilh the flow 1I0W ;n learning new things and I'm trying to 
incorporate other things as well. I think I'm a traditionalist that's trying to 
change. ~r.:oles, 1994, i, p. 6). 
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In terms of teaching strategies, it was agreed that the training programs played an 
important role. Several teachers felt that it was both the "command" and "exploratory" 
approach which dominated the program. They expressed concern with recent changes in 
the philosophy of the physical education teacher training programs. Most of these 
teachers commented that although they were attempting to make changes, the adoption of 
a new teaching style and program would be difficult. Betty and Steve both appeared to 
be making changes in their school program but admitted difficulty with this transition 
because of the influence of their teacher training programs. 
E~etty: I'm getting hack 10 leaching things ill units. This is baskethall. and this 
is track andjield. I feel though 1 shouldn't be doing this since it should all be 
integrated At least that's what J think new programs like movement education 
is saying. However, it's not easy getting away from this unit teaching, and 1 
jilld it very diffiCUlt since I did not have any training in these new approaches. 
(Coles, 1994, k, p. 5). 
Steve: I used the same sports in my program as J had heen exposed to at 
M UN. Right now, even at this present day, even after having a year to 
actually look al what J am doing. I'm still somewhat operating at this 
traditional mode of teaching for the seasons andfor the sports. However, I'm 
trying to move away from it, and that would require a fair amount of thought. 
(Coles, 1994,.!!, p. 6)... I find you actually imitate the people who teach you. 
You can talk for day.\· about the various instructional strategies to use ill the 
da.\:~·room, bUI it .... what you see done ill the gymnasium. We, as students ill 
physical education, were basically tallght the command style and as a result 
we actually duplicate when we teach in our own system. Only when we 
question or reflect 011 our own ways of teaching alld trying to make things 
more interesting do we actually try to seek Ollt other ways. That's what I'm 
going through right now. (Coles, 1994,.!l, p. 7). 
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There were other positive aspects revea.Jed by the specialist teachers regarding their 
training programs. Besides the acquisition of skill and knowledge, the programs offered 
many courses which were both interesting and practical. It was felt that the experiences 
of the programs provided opportunities to learn the fundamentals of recreation and 
competition through intramural and elite programs. Probably the greatest asset 
mentioned by the teachers concerned the camaraderie which developed among the 
students themselves and between the students and professors. It was "close-knit." Both 
Adam and Bob supported this viewpoint. 
Adam: One bad experience I had ill volleyball class was I hurt my knee. My 
exams were postponed, and I found it difficult getting back and forth from my 
hoarding hot/se. I lived two or three miles aw£V!, and even using buses was a 
problem. Olle pleasant memory which made me feel welcome one day was 
having the director of the faculty see me olltside the physical education 
building and offer me a ride 10 my apartment. He then drove me right to my 
door. That was one memory which I will never forget, and it is one reason 
why I still to this day respecI alld admire Ihis mall for what he did 011 that day. 
(Coles, 1 994, j , p. 3). 
Bob: YOII were with the same group alllhe way through so Ihal was a good 
time to really get to know them. When Y01l compare illo my education degree 
- you went to class, you did your work, you lefl, and whell YOIl jini.\·hed your 
work you hardly knew mallY people al all. It was more of a course rOlile or 
method type thing, and you left not knowing a lot of people; whereas il1 the 
physical education facult)', you gor to work with the people and it was a lof 
more enjoyable. There was a 10/ more hal1d~-on experience with whal you 
were going to be teaching 'when you gOI Ollt i1lstead of JUSf looking at il from 
theory. (Coles, 1994, Q, p. 3). 
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Like any program, there were negative comments as well. Besides being too sports 
minded, the biggest criticism made by some teachers was the program's inability in 
prepare teachers properly on how to teach . Gloria, when asked about what she learned in 
the program, declared "Obviously skills! But usually anyone who goes into physical 
education usual1y has the skills to begin with anyway. They have interest in sports, but 
they donlt always know how to teach someone else the sport." (Coles, 1994,!, p. 3). 
Betty pointed out a negative concern about the training programs. She charged "there 
was only one way of doing something and that was the only way.. . This is how you 
dribble the ball and this is how you teach children to dribble ... there was no accounting 
for individual differences" (Coles, ] 994, k , p. 3). Another remark made uy some 
teachers was that the training programs really didnlt prepare them as primary and 
elementary teachers. It seemed that the development of curriculum applicable to these 
lower grades was one area lacking in the training programs. 
A final criticism of the physical education teacher training programs made by 
several specialists centered around the issue of mainstreaming physically disabled 
students into the regular classroom setting. This concern was best explained by Fred. 
One requirement of my course was 10 spend some time in the pool with a 
physically disabled child, and I must say that was a real eye opener for me. I 
even felt uncomfortable at first, but I got used 10 it after awhile. In fact, I'm 
glad now Ihal I did it. (Coles, 1994 , n ,p.2) ... 1 Ihink the developmentally 
delayed children are auf there ill the school and there is nobody who can give 
you illfolmalioll specifically program oriented - they will give you a whole lot 
of adaptive programs for wheelchuirs and some ideas for this and that. There 
should be some training! /I seems its onlywhat we pick up all our own. These 
stl/de11ls are in the schools and I think they are there (0 stay, and it appears the 
consens1Is is thaI well you are a professional so you adapl. I dou't think that's 
good enough!. I think there should be some kind oj'training at the university 
lelle/. (Coles, 1994 • 12 , p.7). 
Experiences as Teachers 
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Although training programs may differ, these specialist teachers encountered 
teaching experiences similar to andlor unique from other teachers of physical education. 
These experiences include their first year of instruction, their teaching assignments, their 
teaching perceptive, their activity selection, their teaching strategies, their contributions 
as teachers, and the relationships they formed. 
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First Year Teaching 
Most physical education teachers could recall their first year of teaching very 
vividly. Although several mentioned that it did not involve teaching physical education, 
it appeared that overall the whole experience was very promising. When asked to 
describe their feelings, adjectives such as "interesting" , "enjoyable" , and "useful" were 
common expressions. Some felt that it was in this, their first year, that a lot of discipline 
issues were experienced and handled. Some were very thankful and felt that it 
contributed to their future effectiveness as physical education teachers, while others were 
just glad the year was finally over. Even these latter teachers still felt the experience was 
enjoyable. 
As physical education specialists, there was no mention of having to make 
modifications to class instruction by going outside or to a near-by facility. It would 
appear that facilities were already in place which would explain the hiring of a specialist. 
The greatest achievement these teachers prided themselves on was their after-school 
programs a.'ld the support and appreciation given to them by students. Several teachers 
elaborated on their first year experiences by stating that it was very rewarding and 
extremely motivating. One of these teachers was Wayne: 
I went there in March hecause a teacher got sick, alld the school hoard was 
looking for a physical education teacher. They had never had one there. The 
moment I went into the school it was like I was some kind of a king because 
they never had an instructor before, and all of a sudden YOII had this guy 
going in there who knew something about gymnastics, games, basketball, and 
things like that. / stayed after school which was something that had never 
heen done in that school as/ar as I understand. T,.ley really took to me. All oj 
a sudden at the end oj the year, I had a gymnastics show. The people loved it. 
(Coles, 1994, i , p. 5). 
Not all teachers found the experience positive. Some felt that being a first year 
teacher and suffering from a lack of experience could Jead to embarrassing and 
frustrating situations. Both Steve and Betty shared their experiences. 
Steve: I walked in as a fairly confident individual. I remember my principal 
telling my wife thaI I would be okay when I got my rough edges cut off or 
smoothed oul... Those rough edges were in terms of how I would approach 
problems. if I had a concern J would be pretty jorthright and nol as 
diplomatic as ! should have been. J remember that one of things that made 
physical education teachers look good was having a competitive sports team. 
J didn', kll0W why thaI existed at that time but I do believe the training at 
M UN., the clilture that we were broughl illlO, that physical education was 
luoked upon as mainly sports and lIot as physical education. Even though I 
wasn't getting paidjor it, J jelt thaI coaching was one ojmy bigjobs and that I 
must do it. J remember coaching a team once and going to this school and 
havillg my players get out oj hand and as a result made them and me look bad. 
It was my first high school team and J was attempting to teach certain skills 
and plays on the court. They were going up againsl a school thaI had a 
stronger reputation in terms of success with the sport. The coach was much 
more knowledgeable than J at that time. They had a student team that was 
much bigger and stronger and that particular game our students lost control 
undfrustration set in. Some were kicked out. However, I do believe the other 
side aggravated the situation and provoked the situation to the point where J 
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was brought into an exchange with the opposing coach. When I came away 
from it I had a bad taste in my mouth, and I reali::ed this was lIot what I 
wanted in lerms of coaching and I knew it had to change. It was certain~l' a 
critical incident and caused me to reflect. From that point all I ensured thai J 
was in total control of the students and I contillllcd to coach, but I always 
instill in my players thaI they were representing their school, their town, their 
community and that their behavior would reflect that. (Coles, 1994, n . p.4-5). 
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Betty: J was velY enthllsiastic and would go up to the gym ill the nighttime. I 
would use the equipment such as a pole vaults, hoxes, and trampoline. I jelt I 
was like afish alit of the water. 'There was really 1/0 program . .Il1st go aUf and 
teach the skills. I really felt J didn't know how to plan a program properl)'. 
Perhaps 1 missed it along the way. Perhaps I thought I knew how to plan a 
program, hut after J got alit and started teacl1ing I found there was a lot (l 
questions that needed answers; mostly because I felt like 1 was the only onl! 
there. The other classroom teachers could converse with others and find ou' 
how they planned hut I couldn't. (Coles, 1994, k, p. 4). 
Teaching Assignments 
Many of the specialist teachers were given classroom teaching responsibilities in 
addition to their physical education teaching duties. In almost all cases, the transition 
from the gymnasium to classroom during the course of a teaching day was met with 
approval. Some teachers even had a feeling of relaxation when entering the classroom . 
Adam pointed out "I find in the classroom they are in their seats most of the time -
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whereas in the gymnasium you are always constantly watching them ... I find it less 
stressful because the possibly of injury almost is nonexistent." (Coles, 1994, 1 ,p. 1). 
Several teachers even felt it was a "break" and it allowed the teacher an opportunity to 
view a child from a different perspective. Brett commented: 
I guess it was a variety. It's a spice of life. It was a break to go into the 
classroom. When you are in the gym a long time, after awhile your mind 
becomes bogged down and YOll start to look at children a bit different. They 
al 'e flat children anymore, they become more athletic. Jfthey don't measure up 
YOIl can .'iOmetimes become more annoyed. Many of these students who do not 
do well in the gym athletically usually are pretty good in the classroom, so 
YOIl get to see another side of them. Now you realize that they are working 
hard ill the gym hilt maybe are just not capable. The same is true for someone 
who works hard in the gym but doesn't do well in the classroom setting. If 
made me fee/like I was 'worth somethillg. (Coles, 1994, m , p. 1). 
One experienced physical education teacher with no classroom experience felt that 
she was now getting bored and needed a change. Betty insisted "I do want to continue 
teaching physical education, but 1 wouldn't mind getting a little taste of the classroom, 
just for a little change. I've started to develop this feeling over the last four or five 
years. II (Coles, 1994, k , p. 1). Several teachers contended that they were comfortable 
teaching only their specialist area and preferred no classroom duties. The basis of their 
argument centered around two major points. First of all, physical education was an area 
they enjoyed and were trained in. Second, it was unfair to them, as well as to students, to 
teach them in a subject area where the best quality instruction was not possible. Steve 
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remarked "It would be like having to teach physical education if you were not interested 
or qualified to do." (Coles, 1994, n, p. 1). 
Perspective of Physical Education 
Teachers cited several factors responsible for enticing them ioto the field of physical 
education teaching. The main attraction was their obvious enjoyment of sport and the 
positive experiences of participation in competitive and noncompetitive activities. Two 
other reasons were the enjoyment of working with children and the impact of the 
physical education program in their own school setting. One teacher commented that 
planning for physical education was less in comparison to other subjects. However, one 
of the major factors leading to the attractiveness of teaching physical education appeared 
to be the fact that children thrive on and enjoy the program. Gloria reflected on her 
present teaching situation. 
It is positive because the kid'i love it. The studellls are coming to gym class 
and they are laughing and smiling. They can', wail to get dowlI there. 71lt!Y 
see you in the corridor and they say '~\.1iss, we gal gym today?" and when I say 
yes, you see a big smile on their faces. Thal'sfim. (Coles, 1994,1, p. 3). 
Many specialists felt that physical education is a very important subject in the 
complete development of a child. They alluded to such factors as the learning of basic 
motor skills, the promotion of leadership skills, the promotion of a positive attitude 
towards participation in activities, and the development of an active lifestyle as possible 
incentives promoted through physical education. They felt that children needed to be 
physically active and needed to develop good self-esteem. As a result they saw both 
themse]ves and physica] education as two possible facilitators which, if utilized properly, 
104 
could help achieve this objective. The most common response supporting its importance 
was the role it played in the academic performance of students. Ac:i~:n commented: 
In the gym participating they are happy and having /Ols of fim, and that can 
make their school life and social life happy. Emotionally they can be happy, 
and I think a happy child can/earn better in the classroom and put more effort 
info their work. A child with straight academics like I had when J was 
growing lip need., other enrichmellf like extra-curricular to make the school 
life happier, and I'm willing to plit more time into my homework and look 
forward to going hack to school the next day rather than just going back 10 sit 
in my seat. (Coles, 1994,1, p. 11). 
Although seven physical education specialist teachers stated that physical education 
was equally important as other courses in the curriculum, only one felt that while it was 
meaningful, it was not as important as math, science, or language arts. 
Activity Selection 
The specialists have taught physical education from a predominately sports-oriented 
mode. They have instructed the traditional sports such as soccer, basketball, volleyball, 
floor hockey, badminton, track and field, tee ball, and gymnastics, and in some cases 
dance and orienteering. Some teachers like Bob have taught using themes or units. He 
declared "I would sometimes have different "units ll on hand-eye coordination. 
Traditional sports such as soccer and basketball were still emphasized but not the real 
game. Instead it was the hand-eye coordination activities dealing with the fundamentals 
of the sport." (Coles, 1994, Q , p. 5). 
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The general routine usually consisted of a warm-up, some skill introduction and 
practice, and a closing activity. The teachers spoke often of lead-up games as a teaching 
tool in preparing students for participation in several of these sporting activities. Fred 
felt that in his elementary physical education program, skill acquisition was stressed and 
deemed necessary for the junior high program. He stated "I find at the elementary level 
they usually work hard and listen. This is a good time to develop their skill level which 
will help prepare them later for organized games and activities." (Coles, ) 994, 1! , p. 3). 
Several teachers, on the other hand, declared a desire to get away from the 
traditional sports program. but felt the move would be a difficult one. Steve summed it 
up best. He contended " .. . traditional games are not forgotten . Instead a balance or 
combination is really what is needed. Even though trends may change we have to be 
open and still not forget our roots." (Coles, 1994, n , p. 6). Despite this contemporary 
philosophy, almost all physical education teachers in this study ::!n 5sed the importance 
of skill acquisition and skill progression. Adam spoke in favor of the traditional program 
and saw it as a source of motivation for children: 
I've stayed with the traditional sports and I have not seen any differcllce in the 
children's level of enthusiasm towards participating ill these activities, rile 
been at it for twenty years. My lunch-time and after school program continues 
to have 95% participation so I don't see any kids getting turned 0.0. J dOIl't do 
a lot of games in the gym but illstead I concentrate on the skills. (Coles, 1994, 
i. p. 5). 
Since it appeared that atl teachers had access to adequate facilities like a gym, there 
were no major complaints regarding this aspect of the teaching environment. The 
unavailability of equipment did not seem to pose a problem. Although some teachers 
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expressed a desire to have additional equi pment to use in their programs, there were no 
real problems with what they already had. Most of the specialists piaced equal emphasis 
on all activities; some stressed gymnastics as the basis of their program. 
Wayne: I find Ihal ill gymnaslics you're using the whole hody. You're 
learning to control your hody which is very importallf... For installce, dOWIl 
hill skiing. I've learned to know what to do with my body, and as a result I 
can do pretty well anything. I don't think there's any sport that I can't do. 
(Coles, 1994, i . p. 6). 
Brett: We d() gymnastics. I don't know if we call it educational gymnastics bllt 
we do gymnastic.\·, alld there is a fair amolll1l of movement involved. It is a 
different kind of approach (hall JUSf coming ill alld doing flips. The gymnastics 
we do, YOIl call see why it is important 10 have it ill school hecall.'le it contains 
all the important fimdamental movements which is the backbone of ti:;! 
physical education program. (Coles, 1994, m , p. 5). 
Gloria, on the other hand, found it difficult to put gymnastics on par with other 
activities in her program even though she recognized its importance. She insisted III 
didn't find I was very well instructed in gymnastics in university and, therefore, am not 
comfortable with it. I enjoyed it in elementary school but after that I didn't have much 
exposure to this activity. II (Coles, 1994, 1 , p. 4). 
The reasons for selecting specific activities varied among the teachers. Common 
responses induded: the activities were laid down by the Department of Education; they 
were activities enjoyed by students~ they were activities that most teachers had some 
background in and thus found skill demonstration easy; and they were a part of the 
tradition of physical education. Steve's rationale for his activity selection was based on 
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the notion that not all students were sports minded or competitive minded. He pointed 
out I1Students do enjoy traditional games like basketball and volleyball, but they ar~ not 
for everybody. We need to alter our program and offer a more pcrsunalized approach to 
give students the opportunity to find something they can continue into. h (Coles. 1994.!!. 
p.6). 
Teaching Strategies 
Most ofthe!'e specialist teachers used both an l1exploratoryl1 and a I1commandl1 
approach in their teaching strategies. Some mentioned that the best teaching 
environment was to let the students go out and experience it. Others felt that although 
thjs was the most effectjve, they still found themselves mainly using a teacher-directed 
approach. Betty spoke on this difficult transition stating that she needed at times to be 
more child-centered. 
I'm too teacher directed! Perhaps I should just say 10 Ihe child listell, here is 
your arm, here is the ball, show me how you can keep the hall lip ill the air 
using your arms. Perhaps the child call keep the hall up lell different "'(ljIs 
than the way I showed him. But the real problem with this is how do I 
evaluate this child How I can evaluate him/her 011 somelhing I haven't shown 
them. At the end J feel I hrrvl! /0 show them something ill order to do a fail' 
and consistent evaluation. (Coles, 1994, k , p. 6). 
It would seem that these teachers preferred a combination of both strategies. Brett 
felt that many activities and skills need to be positively reinforced and explained, but 
sometimes all it took was to provide children with practice. Good questjoning techniques 
such as "What could you do to make it better?" was another effective teaching tool. Brett 
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maintained liThe children will learn to bloody well skip on their own and don't need to be 
shown. They don't need to be shown how to hop on one foot or how to play with hoops. 
They will learn this themselves." (Coles. 1994, m , p. 6). Bob seemed to sum it up best. 
/1 would depend 011 the activity. If it~\· a gymnastics activity, you call use 
exploralOlY. The students sort of explore the apparatus, and I guide Ihem 
through some exploratory activities. Sometimes with activities you wanl to he 
direct and say ,\pecifically what need\' to be done. I think / use a combination 
(?f strategies appropriate to that class, skill level, age level, or activity that 
they're carrying 0111. (Coles, 1994, Q, p. 5). 
Overall most physical education teachers in this study felt that their university 
training assisted them in adoptine these teaching strategies. Although the training 
programs presented opportunities to question the different teaching strategies, most 
specialists insisted that it was up to each teacher to choose the most appropriate 
strategy(s) for their specific programs. 
Teacher Contributions and Relationships 
Without hesitation, it appeared that all physical education specialists commented 
enthusiastically when asked about their contribution to the life of their schools. Besides 
promoting school spirit, these teachers felt that their programs contributed immensely to 
a positive school atmosphere. This question of teacher contribution was one area where 
these teach'!rs were not afraid to blow their own horns. Statements displaying confidence 
and pride were common. 
Adam: J spelld so much time in the gym. The l~fe (lthl! school and 'hI! 
relationship with the students as Jar as J am cOl1cemetl, without braggillK. 
heavily involves my program. 771e Dilly extra-curricular program ill the school 
now is my after-school sports program involving this year ahout 95% of the 
students in Grade 6. My IlInch time sports I wOllld say is aboul 100%.. . III 
terms of physical edllcatioll as being Ihe life oflhe school, all I kllow is when! 
annollnce an activity, ! always block the gym. I Imoll' thaI if I had a IlIlIeh 
time program and an afternool1 program for 5 days a week.for allY grade lelrel 
from 4-6, I A110W ! would block the gym. I have that cOlffidence. (Coles, 1994, 
i,p.8). 
Brett: The,.e~fj probably 110 Olle ill the school that contrihutes more Ihall tlU! 
physical educatioll teacher. Of course that's (f he is a good (Jlle alld comes ill 
with a positive attitllde, is willillg to work, and puts kid\' first. ! have .found 
most physical education people are like that. (Coles, 1994, m , p. 8). 
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All teachers pointed out that their physical education programs included many 
activities outside of the regular classroom instruction. Intramurals. after-school sessions, 
varsity sports teams, clubs, and special events such as Fit Week, Education Week, winter 
carnival and sports day were some of the extra programs implemented by most of these 
teachers. Weekend activities were also mentioned. Altt.·. Jgh these activities were 
viewed positively, the only setback mentioned by one specialist in offering such activities 
was the isolation it sometimes brought from the other staff members. 
Some teachers proclaimed that their colleagues were quite supportive and 
cooperative and in some cases helped with the programs. Other specialists ran extra-
curricular activities on their own but still commented on the positive support they 
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received. Fred pointed out "I run the full intramural program myself but the support J've 
been given for that is that I don't have to do lunch-time duties. They (teachers and 
administration) figure my intramurals count for lunch-time supervision." (Coles, 1994, 11 
p.5). However, some specialists were reluctant to seek any type of assistance. Two 
reasons for this hesitation were that these classroom teachers were too bogged down with 
other responsibilities and as a result found little time fur physical education, and that it 
was their own program and, therefore, their own responsibility. One specialist sought 
assistance but was not happy with the result. Gloria declared" ... there are too many 
teachers who do not realize the importance of these activities as well as physical 
education. They fail to see the importance of it to these students." (Coles, 1994, i, p. 5). 
Steve commented on the imponance and invaluable contribution of a good staff. 
When] wenl there I had 10 fight thaI belief - that physical education was ol1ly 
for the elite in the school. To me physical education was jor everybody, and 
there was more to it than soccer alld basketball. There was more than floor 
hockey. It was for any student who wanted to get involved. I had to convince 
the students that it was them and I had to actually huck the system and say we 
were not only going to cater to the elite, we were going to give every: child the 
opportunity to play. I wallted to bring in intramurals and show it was 
important to the school. There was some resistance to that. At one point J 
was even considering to quit. However, it was the staff which held it together 
for me until J was able to establish myself. (Coles, 1994, n , p. 9). 
With regard to student and community support, the specialist teachers in this study 
felt both were appreciative of the program, but Steve put the parents position into 
perspective when he said "I do believe that if it came down to the crunch they (parents) 
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would let physical education go simply because that "force lt is out there telling parents 
that. acaciemic subjects are the most important." (Coles, 1994, D. • p. 9), 
Other Program Concerns 
The following analysis deals with the experiences of specialist teachers pertaining to 
other program concerns. These include student evaluation, resources, teacher assistance. 
and obstacles and concerns of pwgram implementation in physical education. 
Student Evaluation 
Student evaluation was an area of great uncertainty and concern. As the specialists 
revealed their evaluation policies, many admitted that the whole process was difficult and 
inconsistent. Several specialists at the elementary level were forced to give students a 
letter grade and provide a comment. Others simply gave a very short comment 
informing parents that their child was either "progressing well" or IInot progressing well" 
in physical education. It would appear from the discussions that most teachers did not 
like these types of evaluation. Gloria, in referring to her present evaluation system, 
commented "I dislike this system and instead would prefer a checklist of both skills and 
attitudes. I feel this would be more meaningful. I disagree totally with assigning letter 
grades to elementary students," (Coles, 1994, 1 , p.5). It was Betty who displayed the 
most frustration. 
But evaluation is difficult! Let's take gymnastics and the forward roll, some 
do it beautifully, some do it so-so, others roll real nice but have a poor 
landing. The child that is obese cannot roll at all ~ do I allow for individual 
differences there? 111 basketball what if a child is small and cannot shoot from 
a certain area because of a lack of arm strength, dD I take that into 
consideration? There are too many fa~tors. Evaluation becomes too 
subjective in a way even though we say its too objective, We just can't give a 
child all "A" in basketball because he can shoot 8 out oj 10 baskets, We must 
look at technique and other jactors. One time I looked at a child's attitude and 
tried to evaluate their interest, but I found this to be difficult because YOIi 
could get a real quiet child that could be interested but it wouldn't show. 
Evaluation. .. I don't kflow should I look al only physical skills, or social skills, 
or both? But this becomes 100 difficult. (Coles, 1994, k , p. 6-7). 
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The actual evaluation schemes used by the specialist teachers were quite different 
for each school. Some specialists stressed phy .. ical skills as the. most dominant criterion 
while others placed equal emphasis on skill, att:tude, and participation. Some physical 
education teachers were even experimenting with a student self-test where students were 
responsible for setting and striving to reach their own goals. Most specialist teachers felt 
that some form of a checklist outlining aIJ the above attributes would be more 
meaningful for both student and parents. Wayne1s philosophy seems to be popular 
among the specialist teachers in this study: 
I'm not like a lot of physical education teachers. I don't evaluate on an A, E, 
C basis because that will only turn students off ;n elementary grades. J 
el'aluate like this. If you come to gym class prepared to work and your 
altitude is good and you have your gym clothes all the time and you basically 
do the best that you possibly can, then that's all I ask. I try to make it fun. If I 
do my job well, J think J can get nearly everybody. There are always 
exceptions. J don't feel that because you don't excel ;11 a sport that you don't 
deserve a good comment. I feel that attitude is very' important ill my se/wnw (~f 
grading. Participation is also important. (Coles, 1994, i , p. 4). 
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The time factor involved in completing student evaluation was also a negative 
feature expressed by several specialists. Having students standing around and waiting. 
according to Fred, should not be a part oftoday's physical education program. He stated. 
I'm glad that we don't waste as much time now as we did lining up kid\' alld 
having them wait as evaluation took place. Sometimes this would take lip to 
two weeks of physical educatioll classes. For instance. the fitness program; 
although some parents waltfed me to do it. sometimes it took t~1) to fOllr orfi"f! 
" weeks of my program to finish it. Looking back on it I rememher ,"eeing the 
kids sitting down and waiting. I couldn't let them go off behind my back 
because of the safety factor involved So I've eliminated a lot of this sllIff flOW. 
Hope/ully it's for the good. (Coles, '1994, n, p.6). 
Resources 
Even though the physical education teachers basically followed the guidelines laid 
out by the De;lartment of Education, most felt that because of their training, knowledge, 
and experience, the most valuable teaching resource was themselves. They stressed the 
importance of remaining current on new teaching trends through books, organizations 
(CIRA), and in-service. This latter resource concerned t(lachers; some felt it was a 
obstacle stifling their professional developmeI~t. In terms of acquiring resources, most 
teachers were quite comfortable and appeared to have their own personal contacts. The 
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idea of a physical education coordinator also appeared to be a positive step in resource 
acquisition. It was the coordinator and the other physical education teachers who were 
recognized as important support structur~s by the specialists. Bob, one of the few 
physical education teachers who had access to a coordinator, decJared: 
We are olle of the lucky hoards regarding the employment of a full time 
physical education coordinator. Anything we need regarding a manual or 
something new coming Ollt we can get it through 01"'- coordinator or 
curriculum centre. Our coordinator will send us some things pIllS if I come 
across some thi11gs I will send them to our coordinator who will make sure all 
other phYSical edllcationleachers receive a copy. (Coles, 1994, Q , p. 7). 
Many specialists also mentioned that while their resources were built up over the 
years, they were always seeking additional SOUl ces. They felt resources were important 
because they could expose children to a variety of gam('s and could help with the 
modification of certain activities. The absence of resources did not seem to bother most 
specialists. Brett pointed out: 
I can cerlaillly work with the amount oj resources I presently have noll'. 
Resources are important when the subject comes up. When the subject of 
money comes up then resources become important, but/think you can do it all 
without anything if you want. You can do your physical education without any 
equipment but of course it would be hetter to have it. (Coles, 1994, In, p. 8). 
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Obstacles and Concerns of Program Implementation 
According to the speciali5is, if a physical education program is to be effective, 
certain obstacles need to be overcome. These include the need to get more classroom 
teachers involved in the program, and the need to promote the program's importance. It 
would appear that classroom teachers' perceptions need to be changed. Wayne told the 
following story. 
Olle teacher thought they should keep a child out (~f gym because he il'a.\'1I't 
doing his work. and I said "you can keep him Ollt of extra-curricular hut you 
call't keep him Ollt of my gym classes like I can't keep him (Jilt of your matll 
class because he was bad ill physical educatioll." ThaI didn't go a/ollK well 
with the administrator, but I just point blank lold him Ihal if he's hCls a 
problem just call the school hoard It didn't go well with me for a while 
because I was cast down UpOll, bllt thaI's the way it goes, hilI ill schoo/ il 
(physical education) is not a very high priority. (Coles, 1994, i, p. 6). 
There were other concerns singled out by the specialist teachers. Several tcachers 
expressed a concern over the recent cutbacks in physical education and even questioned 
the future of the program. Bob charged 1I1n our school the physical education program 
for elementary grades have been cut to only two periods on a six-day cycle whereas other 
grades receive three. It is these students that need physical activity the most. 'I (Coles, 
1994, Q , p. 7). This concern stems from an apparent reduction of student instruction in 
physical education per week as well as an apparent increase. in the nlJmber of specialists 
teachers instructing clas!:.oom subjects. Adam proclaimed "Now I'm finding that the 
academics is cutting into my time and, therefore, you just donlt have the time to give into 
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it (extra-curricular) any more. II (Coles, 1994, i , p. 9). Even the issue of time tabling 
pos~· ... l ,;orne problems for several specialists. Fred pointed out: 
So what is happening now i:; nothing can be made up Ul1til all of If;.~~e students 
(.\peciall1eeds stlidentJ~ are taken care oj You can't set up your program until 
you hase if around Ihemfirsl. A lot of times you end up with a schedule thaI is 
110/ necessarily good for your physical education program. Here's an 
example; In badminton season I may have a junior high class at 9:00 a.m. 
alld a primQ/y dass at 9 :30, so down come the badminton nets and posts. 
17wn all elementary class followed by a primary means, the same thing 
happens again. Intramurals could also mean more equipment set-up. Overall 
it might mean selling tip and laking down this equipment six or seven times a 
day. This is a setback and has hee11 a problem in the last few years. When I 
can't contro/,ny scheduling then I can't make things convenient for my classes. 
(Coles, 1994, R • p.S). 
There were other concerns as well. They included the need for more in-service, 
better and more consistent student evaluation guidelines, more emphasis on activities and 
~rograms which would encourage equaJ male and female partjcipation, more outside 
programs for students, and even the appearance of the physical education teacher as a 
role model. Several teachers felt more in-service should be given on the placement of 
special needs children into the regular physical education program. A growing and 
potentially dangerous concern expressed by several specialists was summed up best by 
Brett. He stated: 
Sometimes it worrie.'i me ahout this sexual abuse stuff whenever it pops up ... 
There are times when there are a couple of students left and this sort of thing 
call become an issue. Even the nature of the activity sometimes call heC01111! a 
concern. For installce, ill gymnastics I have eliminated activities where 
spotting takes place for thai reason The physical (.\·f!xual) ahuse thing is 
probably the utmost fear for most teachers. If there would he Clllything that 
would drive me away from teaching il would he Ihat. (Coles, 1994, m , p. 9). 
Personal Attributes a1d Observations 
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As with all educators, physical education specialists also need to reflect on their own 
teaching experiences. Specialists commented on such topics as their effectiveness as 
physical education teachers, their personal teaching qualities, and provided feedback 
regarding their physical education teaching experiences. 
Teacher Qualities and Effectiveness 
Positive teaching qualities dominated the discussion as specialists spoke of their own 
effectiveness as a teacher. The most common qualifiers used \\ ere "well-orgar.lzed, It 
"enthusiastic, II IIfriendly, II IInice, II IIfair," "cooperative". and "knowledgeable." Betty 
stated "I find I'm organized. When I go to class I have my steps down. I have no worries 
with skills or skill progression." (Coles, 1994. k, p. 9). Some specialists mentioned that 
a friendly learning environment was impOltant, but it was equally crucial to be firm and 
in control. Adam voiced this quite clearly: 
You have to be enthusiastic about all sports. I do think that J have very good 
cOl1trol, and I demand a lot of respect because they know if they're willing to 
work at it I'm willing tv give my time. I don't want 10 he really strict I just 
demand respect. I also don't think I'm selfish for giving my time for sports. 
(Coles, 1994, i , p. 11). 
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]n terms of how they evaluated themselves as physical educators, most teachers 
spoke with a positive tonl:o. They used such phrases such as "pretty good," "better than 
average, II and "competent." Steve talked of a personal quality he prides himself on. He 
maintained flI do believe that I'm a fairly good role model for the students, and my 
personality helps me turn students on to physical activity and physical education." 
(Coles, 1994, n , p. 8). It appeared that good planning and the personal satisfaction of 
putting a lot of time into their programs were important factors attributing to positive 
self-evaluations. It should be noted that some teachers mentioned a lack of confidence. 
Further probing revealed that this feeling arose when comparing their own activities with 
the progrnms of those offered by other colleagues. This feeling did not appear to result 
from a lack of faith in their own teaching ability. 
Teacher Reflections 
The specialist teachers were very happy in their present role as a physical 
education teacher. The most common reason for this enjoyment seemed to be the great 
response from students towards the physical education program. Adam's statement 
shows the impact physical activity had on many students in his school. 
Evrfl last week I had a student who was sick who insisted that he come to 
school becallse he had lllnch-time and after school sports. That tells me that 
they enjoy what they are doing and the enthusiasm is there. So that makes it 
worthwhile alld gives me personal satisfaction. (Coles, 1994, i ,p. 10). 
Gloria enjoys teaching physical education but feels that other people view it 
differently. 
I don'llike, however, how some people feel physical education is a ea.':vjoh. II 
is not an ea.ry joh! 771ere is all allillldf' in school hy other leachers Ihat it is all 
easy job. Physical education teachers got it made because they hal'e 110 
correcting to do, they have 110 ..... etc. I etc. But I feel that 1110st good physical 
education teachers put ill so milch extra time and effort through extra-
curricular that the board and Department of Education doeslI't put ellough 
emphasis all it. (Coles, 1994, 1 , p. 7). 
When asked what they would change if they could, there were many different 
responses. One expressed a desire to study the recent trends in phy~ical education with 
an emphasis on the movement approach. Another tcacher wanted more instruction in 
specific activities like gymnastics, while a third would like to be a physical education or 
classroom teacher only and not have both responsibilities. Two other specialists felt the 
need to give more emphasis to the lesser skilled rather than focusing on the talented 
athletes. Others suggested giving students more control over decision making. 
Conclusion 
Collecting data from both specialist and nonspecialist physical education teachers 
has resulted in very comprehensive interviews. In addition to the actual teaching 
experiences, attitudes and insights have provided a basis from which conclusions and 
recommendations can be drawn. These "lived" experiences are unique to the participants 
involved, but the data may contain re]evant infonnation which may benefit all teachers. 
CHAPTER VI 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Introduction 
This chapter is divided into two major sections. The first section summarizes the 
study and provides several conclusions derived from it. The second section contains 
recommendations for further research. 
Summary 
The purpose of the study was to compare the elementary teaching experiences of 
specialist and nonspecialist physical education teachers. Understanding their concerns, 
frustrations, and perspectives, both as students and as teachers, revealed insights into 
their programs and into curriculum related areas. Gaining access to their perceptions and 
analyzing their experiences of teaching physical educat~on and what that role entailed 
was successfully achieved. It was the intent that the information collected would serve as 
a consulting document assisting administrators, teachers, and schools in the organization 
and planning of elementary physical education programs. 
Interviewing eight specialist and eight nonspecialist physical educators provided a 
rich spread of data. All recorded data was then coded and compared. This initial 
comparison focused on the nonspecialist group, and then shifted to the specialist teachers. 
Through these teaching experiences the following summaries were derived. 
With regard to their own experien~es as a student, it was clear that of all the school 
programs offered, the sporting activities received the most attention. In relation to 
physical education specifically, the specialist and nonspecialist teachers both recalled that 
it was games and traditional sports that dominated their cJasses. Even though fond 
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memories existed pertaining to various aspects of the programs. both groups expressed 
some disappointment. The apparent lack of instruction was one issue recognized by both 
groups of teachers. 
The teacher training programs for both groUf's were obviously different as each 
program set different goals and objectives. Being in a sports-oriented society, the 
specialist teachers spoke positively !egarding their programs· ability to teach them the 
necessary skills, but some expressed a concern about the programs' inability in helping 
teachers learn how to deliver these skills effectively to students. Several spt:cial isl 
teachers went a step further and commented on the lack of assistance given to teachers on 
integrating special needs students with other children in a gymnasium setting. Thrre 
was, however, a consistent mention by the specialist teachers of the close-knit 
relationship formed among the students themselves and between the students and 
profe:;sors during the training programs. The nonspecialist teachers focused their 
thoughts specifically on physical education and did not elaborate at all on their trailling 
as classroom teachers. Those that experienced some physical education training felt it 
was positi':~ but not practical. 
With regard to their experiences as a teacher, it appeared that their first year was a 
memorable one. As their careers progressed the combination of having to teach both 
physical education and classroom subjects was termed favorable by most specialist 
teachers, but received mixed reactions from the nonspecialist group. Although this 
additional responsibility was regarded as somewhat of a break by both specialist and 
nonspecialist teachers, their rationales were somewhat different. Most nonspecialist 
teachers regarded physical education ac; an escape from the routine of the rehrular 
cJassroom, and many enjoyed the move despite a concern for student safety. Most 
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specialist teachers, on the other hand, saw the move to the regular classroom as a positive 
change, mainly because it was relaxing and less stressful. 
Both groups felt that physical education was an important course in the curriculum 
contributing to a child's overall development. Both groups seemed to focus on traditional 
sports and the skills related to each as the basis for their program. It was the specialist 
group that recognized that a change in physical education philosophy might be necessary, 
although the traditional program was still motivating and popular to many of these 
specialist teachers . The nonspecialist teachers, on the other hand, were more concerned 
with the existing program in terms of facilities, equipment, and the acquisition of outside 
assistance. 
Both specialist and nonspecialist teachers practised similar teaching strategies in the 
instruction of physical education. Both mentioned that a combination of "command" and 
"exploratory" instructional strategies were used depending on the activity or lesson. 
Many specialist teachers, however, felt they were too teacher-directed. There were also 
sinilarities in the statements made by both groups concerning the positive support of 
teachers, students, and parents. The most noticeable difference between these groups of 
teachers related to their planning of extra-curricular and school activities. Although both 
groups attempted to plan similar events, the enthusiasm and confidence displayed by the 
specialist teachers was greater than those of the nonspecialist group. Being "busy" was 
one reason contributing to the classroom teacher's apparent lack of extra-curricular 
planning. 
With regard to other program concerns, it was quite obvious that both groups were 
not satisfied with the evaluation procedures or guidelines in their schools for physical 
education. The type of evaluation, as well as what to evaluate, was termed difficult and 
viewed negatively by both groups. Resources was another area where it was felt more 
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emphasis was needed, despite an ability to "cope" with those resources already in the 
school system, The nonspecialist teachers cited the physical education teacher and/or 
coordinator (if one existed), outside sporting groups, and other staff members as 
important contacts, The specialist teachers cited their own experiences, and their 
experiences with other physical education colleagues, as their most valuable teaching 
resources. 
Obstacles in physical education programming was another issue where large 
discrepancies existed between specialist and nonspecialist teachers. The nonspecialists 
focused on equipment, facilities, student safety, and a lack of expertise as their major 
obstacles. The skill level attained by their students was another concern. The specialists, 
on the other hand, saw teacher perceptions, a lack of teacher involvement, and cutbacks 
in physical education as the main obstacles affecting their programs. Gender equity, in-
service, and possible charges of sexual misconduct were also regarded as areas of 
concern. 
With regard to teacher attitudes and observations, the nonspecialist group cited good 
organization, patience, and understanding as their positive teaching qualities, but 
responded inconsistently in relation to their effectiveness as physical education teachers. 
A lack of expertise seemed to be the overriding factor leading to this attitude, The 
specialists also cited the qualities listed above, but evaluated themselves more positively. 
This feeling was logical since the specialists had acquired more training in the area of 
physical education. Both groups were happy and seemed to enjoy physical education, 
even though several nonspecialist teachers wanted to give up this teaching responsibility. 
Conclusions 
The analysis of all data provided by the teachers in this study has led to the 
following conclusions; 
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I. Past physical education programs of both specialist and nonspecialist teachers 
were dominated by games and traditional sports. 
2. Many teachers focused on both the positive and negative attributes of their past 
physical education program as a student. The most noticeable attribute 
mentioned by both specialist and nonspecialist teachers concerned the lack of 
instruction during physical education classes. 
3. The success of the teacher training programs for both groups was viewed 
differently. The specialist group thought skill instruction was good and 
commented positively regarding the closeness of the group. Some felt, however, 
that their teacher training program did not help them' deliver skill instruction to 
students effectively, and others felt that more emphasis should have been placed 
on developing programs for special need students. The nonspecialists who 
experienced some physical education training felt it was positive but not 
practical. 
4. The combination of having to teach both physical education and classroom 
subjects was favorable for specialist teachers but received a mixed reaction from 
the nonspecialist group. The rationale used by the most specialists was that 
regular classroom teaching was enjoyable and less stressful, while the 
nonspecialist group viewed classes in the gym as a break from the routine of the 
regular classroom, despite specifying a concern for student safety. It appeared 
that the specialist teachers were more comfortable in the classroom than the 
nonspecialists were in the gymnasium. 
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5. Both groups viewed physical education as an important component in a child's 
overall development. 
6. Most specialists and nonspecialists concentrated on teaching traditional sports 
and the skills involved with these activities as the basis of their present 
elementary physical education programs. 
7. Both specialists and nonspecialists suggested different teaching obstacles in their 
physical education programming. The specialists saw teacher perceptions and 
their lack of involvement, cutbacks in the programs, a lack of administration 
support, gender equity, a lack of in-service, and an increase in sex-related 
charges against teachers by students as their major concerns. The nonspecialist 
teachers focused on such issues as a lack of expertise, a lack of facilities and 
equipment, the skill level attained by the students, and student safety. 
8. Both specialists and nonspecialists practised similar teaching strategies in the 
gymnasium. Although the command and exploratory strategies were those most 
commonly noted by both groups, many specialist teachers felt they may be 
sometimes too teacher-directed. 
9. Both specialists and nonspecialists spoke positively regarding their relationship 
with staff, students, and paren'Cs. 
1 D. Specialists appeared more enthusiastic and confident than the nonspecialists in 
the planning and organizing of extra-curricular programs, as well as other 
student activities. 
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11 . Student evaluation was one curriculum area where both specialists and 
nonspeciaJists felt a change was needed. Both groups cited choosing the type of 
evaluation and what to evaluate as the most frustrating aspects of student 
evaluation. 
) 2. Teaching resources for physical education were viewed inadequate by both 
specialist and nonspecialist teachers. Most nonspecialists cited the physical 
education teacher andlor coordinator (if one existed), outside sporting groups, 
and other staff members as important teaching resources. Most specialists cited 
their teaching experiences and their physical education colleagues as their most 
valuable resources. 
13. Both specialists and nonspecialists identified similar teaching qualities that they 
possessed as physical educators. While the specialist teachers evaluated 
themselves as effective, most nonspecialist teachers felt that although they 
possessed good teaching attributes, they were not effective physical education 
teachers. 
Recommendations 
These recommendations are based on analysis of the data collected ;I'nd on the 
findings and conclusions which have been presented. They are directed toward all 
teachers who are involved in delivering physical education programs at the elemelltary 
school level: 
1. All students in elementary teacher training programs should be given some 
background in all aspects of the curriculum, including physical education. The 
training programs should make it compulsory that all elementary teachers 
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complete courses in physical education. These courses should include both 
theory and hands-on experience in a physical setting. Included in the training 
programs would be skill progression, student safety, equipment use, resources, 
program modifications, lesson planning, and student evaluation. An emphasis 
on special needs students and completion of required first aid training should 
also be a component of the training programs. 
2. Courses introducing contemporary teaching ideas and trends in physical 
education should be made available, by the School of Physical Education and 
Athletics, during summer months to assist those physical educators who want to 
upgrade. With a very high percentage of physical education teachers from a 
utraditional orientation modeU it is important to provide all physical education 
teachers with an opportunity to study new programs. These teachers can then 
determine if such programs are worthwhile. Those teachers that opt to complete 
these courses could then provide direction to others. 
3. In-service should be available to all specialist and nonspecialist physical 
educator teachers and these sessions should be on-going. In-service will ensure 
that all physical educators will be exposed to new teaching strategies, new 
physical education trends, and be informed about such issues as gender equity 
and student safety in physical education. 
4. The physicaJ education coordinator or school board should make available to 
their schools the necessary resources and contact personnel to aid in planning an 
effective physical education program. 
5. A physical education committee consisting of teachers from each grade level 
should be formed whether the physical educator is a specialist or nonspecialist. 
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This committee would serve as a contact and a support group for nonspecialist 
teachers and would also aid them in the planning of special events or extra-
curr:cular activities. The creation of such a committee may also piOmote a 
positive image of physical education, as well as encourage teacher involvement. 
6. A physical education coordinator for each school board should be hired to focus 
solely on physical education. This individual would serve as a contact person 
and would aid all specialist and nonspecialist physical education teachers. The 
coordinator would also playa key role in developing an awareness of the 
potential of physical education among school board officials and other 
administrators, and help improve the status of physical education in the present 
school setting. 
7. Further studies should be conducted in the area of elementary physical 
education. Some possible topics might include: the attitude of students towards 
instruction by specialist Nld/or nonspecialist physical education teachers; an 
investigation of the perceptions of teachers and school administrators towards 
physical education. 
8. All schools shoulo have a physical education specialist on staff. If instruction by 
a specialist is not possible, the on-staff specialist could assist other teachers in 
implementing a quality physical education program. Nonspecialist physical 
education teachers expressed obstacles which could affect the implementation of 
a quality program; whereas, the obstacles stated by most specialist teachers are 
important but a quality program is still possible. The enthusiasm, confidence, 
and effectiveness projected by specialist physical educators towards physical 
education are also good teaching attributes. 
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APPENDIX A 
Interview Guide for Specialist and Nonspecialist Teachers 
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TOPIC: Specialist Teachers Teaching Physical Education and The.r Experiences 
with the Physical EdUf::ation Program. 
INTERVIEW GUIDE 
A. Introduction. 
I. How long have you been teaching physical education? 
2. How long have you been teaching physical education at the elementary level? 
3. Have you taught other subject areas besides physical education? If so, were 
these taught together in the same year? How did you enjoy teaching these 
courses? 
B. Prior Secondan School Experiences In Physical Education. 
4. Lets go back to your school days: Where did you go to school? 
5. Tell me about your school programs? What are some memories you have 
regarding the overall program? 
6. What do you think about when I ask you about your past school experiences? 
7. What are some experiences you remember regarding your own childhood (pre-
high or high school) physical education program? 
8. Describe the physical education program in your high school. Can you describe 
an in-class experience you remember of high school physical education? Any 
memories regarding the extra-curricular programs in physical education? 
9. Describe a typical physical education class in your school when you were a 
student. 
C. Teacher Training 
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10. In preparation for a career in physical education, where did you go to university? 
11 . What makes teaching physical education attractive to you? 
12. What were some specific experiences you remember regarding the teacher 
training programs? What did you learn or experience in the program that you 
use in you teaching today? Be specific. 
D. Experiences Of Teaching Physical Education 
13. Tell me about your first year teaching? What was it like? 
Present 
14. Describe your physical education program? Do you see part of your high school 
or university programs embedded in your program? Be specific. (What, how, & 
why). 
15. What activities are Y"U teaching in physical education? Why? 
16. What teaching strategies do you use in the instruction of these activities? Give 
specific examples. Does your high school or university program help you adopt 
such strategies? Does it hrl:' prepare you on such teaching aspects as student 
evaluation? 
17. How do you see yourself as a physical education teacher? 
138 
} 8. How do YOll contribute to the life of the school? What do you do as a physical 
education teacher at your school? Describe a typical day, or week? 
E. Relationships (~xamples/stories) 
]9. Tell me about your staff? What are they like to work with? 
20. Tell me about your relationship with students? Relationship with parents? 
Relationship with community? 
F. Resources 
2}. Are there any obstacles in the implementation of your physical education 
program? Any support structures in place to assist? 
22. What resources do you have available to you? How are resources acquired? 
23. Tell me about how your resources/lack of resources affects your teaching? Give 
specific examples. 
G. Personal Goals In Teachine Physical Education 
24. How do you feel about your teaching of physical education? Are you happy with 
what you do? 
25. What qualities do you have in teaching physical education? What would you 
keep or change about your teaching? 
26. How does teaching physical education affect your lifestyle or even your family'S 
lifestyle? 
27. Is there anything else you would like to add to your comments? 
TOPIC: Nonspecialist Teachers Teaching Physical Education and Their 
Experiences with the Physical Education Program 
INTERVIEW GUIDE 
A. Introduction. 
1. How long have you been teaching? 
2. How long have you been teaching physical education? How long teaching 
physical education at the elementary level? 
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3. Have you taught physical education together with other subject areas in the same 
year? How did you enjoy teaching these courses? 
B. Prior Secondary School Experiences In Physical Education. 
4. Lets go back to your school days: Where did you go to school? 
5. TeJ) me about your school programs? What are some memories you have 
regarding the overall program? 
6. What do you think about when I ask you about your past school experiences? 
7. What are some experiences you remember regarding your own childhood (pre-
hjgh or high school) physical education program? 
8. Describe the physical education program in your high school. Can you describe 
an in-class experience you remember of high school physical education? Any 
memories regarding the extra-curricular programs in physical education? 
9. Describe a!~ physical education class in your school when you were a 
student. 
C. Teacher Trainine 
10. In preparation for a teaching career, where did you go to university? 
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11. As a part of your teacher training, what courses or programs emphasized the 
teaching of physiczl education? Was teaching physical education attractive to 
you? Why or why not? 
12. What were some specific ~xperiences you remember regarding the teacher 
training programs? What did you learn or experience in the program that you 
use in you teaching today? Be specific. 
D. Experiences or Teachine PhYfical Education 
13. Tell me about your first year teaching? What was it like? Did it involve 
teaching physical education? 
Present 
14. Describe your physical education program? Do you see part of your high school 
or university programs embedded in your program? Be specific. (What, how, & 
why). 
15. What activities are you teaching in physical education? Why? 
16. What teaching strategies do you use in the instruction of these activities? Give 
specific examples. Does your high school or university program help you adopt 
such strategies? Does it help prepare you on such teaching aspects as student 
evaluation? 
14 I 
17. How do you see yourself as a physical education teacher? 
] 8. How do you contribute to the life of the school? What do you do as a physical 
education teacher at your school? Describe a typical day, or week? 
E. Relationships(examples/stories) 
19. Tell me about your staff? What are they like to work with? 
20. Tell me about your relationship with students? Relationship with parents? 
Relationship with community? 
F. Resources 
21. Are there any obstacles in the implementation of your physical education 
program? Any support structures in place to assist? 
22. What resources do you have available to you? How are resources acquired? 
23 . Tell me about how your resources/Jack of resources affects your teaching" Give 
specific examples. 
G. Personal Goals In Teachin~ Physical Education 
24. How do you feel about your teaching of physical education? Are you happy 
with what you do? 
25. What qualities do you have in teaching physical education? What would you 
keep or change about your teaching? 
26. How does teaching physical education affect your lifestyle or even your familyts 
lifestyle? 
27. Is there anything else you would like to add to your comments? 
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Sample Interview (Kelly) 
A. Introduction. 
Ellis: How long have you been teaching? Why did you choose teaching as a career? 
Kel1y: live been teaching just a little over 10 years. I am presently a Grade 5 teacher and 
graduated from university with a B. A. Degree in Education and a B.A. Degree in 
Psychology, I decided to become a teacher due to my experiences with my nieces 
and nephews. I was very interested in the way they were developing and changing 
and how creative they were. I was always interested in the ans and am very much 
involved in it. I found that through the children I was working with that I was able 
to explore this a little further. 
Ellis: How long have you been teaching physical education? How long teaching 
physical education at the elementary level? 
Kelly: I spent approximately three years teaching physical education at both the primary 
and elementary level. At the elementary level two years and at the primary level 
one year. 
Ellis: Have you laught physical education together with other subject areas in the same 
year? 
Kelly: Yes I have taught the regular classroom subjects along with physical education 
Ellis: How did you enjoy teaching this combination? 
Kelly: It was good at that level because the children were given the opportunity to be 
physi cal and active which was an important part of their regular day. The 
elementary students enjoyed physical education. It was also a good break for them 
and it varied our routine. Sometimes it was also a good break for me but this was 
not always the case. There were times when the lessons went very well and 1 felt 
good about it, but there were many lessons where I felt I didn't have the expertise 
to carry out the lesson in a way that was both interesting and beneficial for the 
kids. In terms of the classroom it can also be a bit hectic at times. I tend to have a 
class that is a bit noisy . There are a lot of things going on in the class, but I think 
itls productive noise. We have a standard format of starting the day like prayers, 
canteen, and registers, and from there working on themes. I try to keep the subject 
area interesting but at the same time ensure that the objectives arc being met. 
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B. Prior Secondary School Experiences In Physical Education. 
Ellis: Lets go back to your school days: Where did you go to school? 
Kelly: I kind of come from a varied situation. I started off in a convent, and being the 
only non-Catholic in the school was kind of interesting. I stayed there until about 
Grade 3 and then I moved to the mainland where I was part of the public school 
system which again was a change. Then I moved back to Newfoundland during 
which time I entered an integrated school situation. From the integrated school 
system I went back to a Catholic school system for high school. 
Ellis: Tell me about your school programs? What are some memories you have 
.. 
regarding the avera)] program? 
Kelly: I think for me one of the disappointing things about high school was the fact that I 
was considered too "bright" to be involved in the art program. I think that upset 
me more than anything because I felt I was a creative person, and I didn't have that 
outlet. You see, you had to be at a certain academic level in order to partake of 
that program and unfortunately my marks were too high. I was involved in 
intramurals, and I was also involved in a group called "yeLO" which was Young 
Christian Leadership Organization which did food drives and thing3like that for 
the needy. We would go and sit in old folks homes. 
Ellis: What do you think about when 1 ask you about your past school experiences? 
Kelly: Overall my past school experiences were positive. Again I was disappointed at not 
taking part in the art program. 
Ellis: What are some experiences you remember regarding your own childhood (pre-
high or high school) physical education program? 
Kelly: There were certainly some memories that stand out more than others. A lot of 
what I remember about high school is the fact that our gym teacher really enjoyed 
gymnastics. I was certainly not agile or flexible. I simply abhorred gym at the 
time when we were doing gymnastics. I guess this activity was a personal 
preference for our teacher. In term!' of athleticst I always enjoyed volleyballt 
basketball, and things like that. A lot of the opportunities that I had in school were 
not things that prepared me for life after school- sports and activities that I would 
be able to be involved with. I think that this was an important aspect that was 
m\ssing from the programs that I was involved with. I enjoyed watching sports. 
While I may not be athletically inclined, I was an enthusiastic spectator. I do 
enjoy playing as well. Maybe this interest stems from the idea of wanting so badly 
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to be an athlete. When I pursue things, I always tried my best. I was involved in 
cheer leading because I enjoyed watching hockey, soccer, and basketball. I was 
also involved in fund raising, but I was mostly an avid observer of sports. 
Ellis: Describe the physical education program in your high school. 
Kelly: I belonged in, which at that time was probably the largest school in 
Newfoundland, to a school of approximately ] 200 students. So, in fact there was 
quite a bit of equipment and there was a large gym as well. I think what I enjoyed 
the most was working through the intramural program, and that was something 
that I really enjoyed. I was interested in participating in high school sports and the 
varsity program, but it wasn't something that was available. 
Ellis: Can you describe an in-class experience you remember of high school physical 
education? 
Kelly: I don't remember too much about the classroom setting. 
Ellis: Any memories regarding the extra-curricular programs in physical education? 
Kelly: When I was in Grade 8 there was a team that was set from Grade 6. By the time I 
arrived that team had been in operation for awhile and I really didn't feel I had the 
opportunity to get involved in the sports program. However, I don't feel bitter or 
negative towards this. I think too, coming from a large school, that it was easy to 
be overlooked. I feel like its only recently that 1'm becoming more involved in 
sport and that I really do enjoy it. I have always been a spectator as well. I joined 
cheerleaders so I could get into hockey games for free. That was one of the main 
reasons, and l've been following hockey and other sports ever since I was a 
youngster. I even at one point wanted to be a reporter as well. 
Ellis: Describe a typical physical education class in your school when you were a 
student. 
Kelly: I remember a lot of time spent sitting down and listening as opposed to a lot of 
time doing things. I remember getting showers and stuff after which obviously cut 
into instructional time. I can't remember doing a whole lot in high school ... J 
guess thinking more about it there were definitely warm-ups, and I remember 
completing a designated activity. Again if it was gymnastics everyone stood 
around the trampoline and watched whoever it was and made sure they didn't fall 
off. The classes were generally fairly short. I think they were only 30 minutes at 
that time so we had to hurry to get changed and get back to our other classes. 
C. Teacher Training 
Ellis: In preparation for a teaching career, where did you go to university? 
Kelly: MemoriaJ 
Ellis: As a part of your teacher training, did you complete any courses or programs 
which emphasized the teaching of physical education? 
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Kelly: Well, there were some courses but none dealing specifically with physical 
education. However, I think any methods course that helps in teaching will 
certainly give you the basis of science, math, physical education, etc. in terms of 
the approach, of how to do lesson plans, preparation activities, follow-up, 
evaluation. But in terms of specifically for physical education. - unfortunately no. 
Ellis: Was teaching physical education attractive to you? 
Kelly: Yes, because I enjoy physical activity. It was an opportunity for me to fulfill some 
sort of a life long dream of someone thinking I was good at basketball or 
volleyball, so that was kind of neat Physical education has also been an attractive 
thing to me and I enjoy it. I often sort of pitied some of the teachers who didn't 
participate in physical activity and didn't have the interest for some things that I 
had, and in their having to teach the program I think it was very difficult situation 
to throw them into. 
Ellis: What did you learn or experience in the program that you use in you teaching 
today? 
Kelly: Yes I did find some things helpful. I took time to have exercise breaks in the 
middle of class. The kids would do arm circles, running on the spots, etc. to get 
them moving. I also felt that exercise outdoors such as walking around the school 
or doing other things. This would be an important part of it as well. From my 
training standpoint, knowing that these kids have a short attention span, knowing 
the need of getting up and being physical and doing varied activities, then that 
helped in delivering my own teaching program .. 
D. Experiences Of Teaching Physical Education 
Ellis: Tell me about your fust year teaching? Did it involve teaching physical 
education? 
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Kelly: It was in a small community. I was a Grade 4 teacher. At that time I did not teach 
physical education. It was a regular classroom teaching position. I certainly have 
some memories of that year. 
Ellis: Can you share some with me? 
Kelly: I always remember the first day walking down the hallway as a substitute and 
being asked how long I'd been teaching. It was pretty amazing to the person to 
find out that this was my very first day. It was very exciting. Another thing I do 
remember is having to read from the Old Testament and mispronouncing names 
left, right, and center... I rememb~r also later how some classes did not go too 
well. For instance, I remember starting basketball and having this wonderful 
lesson plan for shooting basketballs, but the nets were approximately about a foot 
and a half from the ceiling and of course there was no room for the shooting skills. 
Therefore, everything had to be modified or changed right there during the lesson. 
So having the balls hit the ceiling and sending the lights clanging was definitely an 
experience I won't forgt.!t. How could students practise an arc? I think there were 
times of absolute chaos as well to be honest. There were times when there was too 
much on the go, and I didn't have the control that I would normally have in a 
classroom situation where you were in a large setting one that is more difficult to 
control unless you have those controls set in place before hand. Things like squads 
and organizational skills that I just didn't have at the time for that kind of thing. 
Present 
Ellis: Describe your physical education program? 
Kelly: Given the restriction of the facilities that we had, it was a multipurpose room not a 
gym. We had limitations in terms of ceilinp height and actual room space. 
Whenever possible we would go outside. For example, for soccer skills we would 
certainly move the physical education class outside into the field. We did 
volleyball and basketball skills, but everything had to be modified. Instead of 
actually doing volJeyball in a room with a 10 foot ceiling, we practised the skills 
necessary to play the game and they pursued it further at junior high school . We 
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would teach them various hand-eye coordination skills and things like that using 
volleyballs to get the kids used to the volleyballs. Due to concern expressed by the 
teachers, we had some people from M.U.N . come in and actuaJly do some skills 
with us. We looked at volleyball, basketball, aerobics, and that sort of thing. 
Ems: What was your daily physical education teaching routine? 
Kelly: Whatever class we were starting would always start with some kind of warm-up 
activity. Then we would follow with some skills and then possibly a game 
situation or a fun situation for the kids to learn those skills. We would go through 
a review of the skills that were taught and possibly some sort of cool down if there 
was time. 
Ellis : Do you see a part of your own high schooJ or university program embedded in 
your physical education program? 
Kelly: Maybe, because my bad feelings towards gymnastics colored my teaching of 
gymnastics and the amount of gymnastics that I taught. It certainly influenced me. 
It is something I didn't enjoy. It was something I was not comfortable with. I was 
concerned about safety precautions and other things. I did not feel that 1 had the 
expertise to teach that. I would teach skills all the way around it, but I did not feel 
comfortable teaching an actual gymnastics program. When it came to university it 
would be more along the lines of different courses that I did, methodology, and 
that kind orthing. I do regret the fact that we were not given the opportunity or it 
was not a required to do some physical activity courses. I think its important 
through the health program as well as the physical education program. I think its 
important that students pursue physical activity every day. If they are going to 
pursue it every day, then we should be given some background and knowledge in 
it. 
Ellis: What activities are you teaching in physical education? 
Kelly: We tried to teach a lot of the skills that were involved in different sports. For 
example, when we taught volleyball skills obviously there is not a whole lot you 
can do in a room that has a ceilings of 3 meters. However, we would emphasize 
some of the motions and some of the hand-eye coordination skills that are required 
for that particular sport. There were a lot of modifications, and a Jot of floor 
hockey. 
Ellis: Why were these activities selected? Why a lot of floor hockey? 
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Kelly: It was one of those situations where the facility would lend itself to floor hockev. 
You were confined by your physical restrictions. Soccer was another one beca~se 
we could actually go outside to play soccer in the fall when it was nice out. There 
were some activities that weren't given equal emphasis such as volleyball and 
basketball. These are two that stick out in my mind. Considering volleyball was 
the sport that's played quite a bit on the shore itls Il pity we couldnlt do more. 
Badminton was another example. 
Ellis: What teaching strategies do you use in the instruction of these activities? 
Kelly: It was many and varied. There are times when I would set up centres around our 
multi-purpose room and the children had the opportunity to go to the different 
centres and do the activities. There were times when I would tell the kids what 
had to be done and they would go out and try it. I would travel around to see how 
they were doing. It was sort of combination of things that I would do at the time. 
Ellis: Did your high school or university program help you to adopt these strategies? 
Kelly: Yes, not high school but certainly university with the methodology COJJrses, 
practical training, and that sort ofthjng. Also learning different teaching strategies 
can also be applied to physical education. 
Ellis: Does it help prepare you on such teaching aspects as student evaluation? 
Kelly: I think its a necessary part of the program. You need to evaluate what you are 
doing yourself and also how the kids are progressing. I think its important to see 
progress in the things that you do. I didn't evaluate with an A, B, C or as a percent 
such as 70, 80, or 90%. I used exceHent, very good, good, etc. But even that was 
a very difficult thing to do. I think its more relevant to the childr~n to have an 
anecdotal report of their evaluation or some sort of checklist for the pare:.ls and 
children to let them see where they are and how they have progressed. A lot of 
our evaluation tended to be on attitude and participation and how the children were 
involved. 
Ellis: How do you see yourself as a physical education teacher? 
Kelly: Not great. Even though there were certain aspects of it that I enjoyed and that I 
thought were fabulous, I think its a very difficult thing to do. I think to be that 
concentrated and that focused with the kids in that kind of situation is very 
difficult. I certainly didn't feel that I had the background and the knowledge to 
fulfi)J the objectives of the program in the way that I would like. The physical 
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barriers of the facility that we were in were a problem. The program at the time 
did nof do a whole lot for me - I didn't enjoy it. 
Ellis: How do you contribute to the life of the school? What do you do as a physical 
education teacher at your school? 
Kelly: During Education Week we would have various tournaments and things like that. 
Whenever it was Sneaker Day or Fit-week or things like that, I made sure that my 
class participated. We got out and walked around and that kind of thing. 
Everyone sort of did their own t~ing. That did!:'t add to the whole feeling of the 
school. I think presently now having a physical education teacher adds to the 
entire feeling and overall motivation of the school and being involved in physical 
education. I think having a good committee makes a difference because it is really 
important to any physical education program outside the actual in-class instruction. 
I've been really excited about a few of the things that have been happening in 
terms of Olympic days, field trips that include really good instruction such as 
physical education and orienteering objectives, and many other things that have 
taken place in our school recently. I think the new health proglam and emphasis 
on daily physical activity, strengthening your heart, and how physical activity will 
improve your mental status as well as your mental state. All moves towards this 
type of programming is imlJortant. 
E. Relationships 
Ellis: Tell me about your staff? What are they like to work with? 
Kelly: It is a very positive staff. It's a very professional staff. They are teachers that 
really care and put a lot into what they do. Any time you go past here you will 
finds cars here after what are thought to be normal working hours for any work or 
office. The kinds of programs here are second to none. 
Ellis: What about your relationship with the students, how do you find that overall? 
Kelly: Pretty good. It has certainly changed over my 10 years of teaching. When I 
started teaching there was a different level of respect, and maybe as a new teacher 
I found that different as well. I have found a difference in parents attitudes as well 
as the kids in the last 10 years. There may not be quite the same respect. Itls 
much more of a challenge than it was before. I think that in order to take care of a 
lot of those discipline problems, classroom teachers are being asked to take care of 
them ourselves. That isn't always an easy thing to do. I think we have to compete 
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with video games and other factors that were not the same 10 years ago as they are 
now. 
Ellis: What about your relationship with parents and community? 
Kelly: In general, we do have an excellent support group in terms of parents being 
supportive of the school, and I think they think very positively about their chi I dren 
attending this school. 
F. Resources 
Ellis: Are there any obstacles in the implementation of your physical education 
program? 
Kelly: Definitely, the resources - especially in terms of people resources. I didn't feel that 
we were given the best situation. We didn't have the background, and in order to 
get help it was pushed from the grass roots level. Unless your really pushed or 
were really aggressive about it, they would just assume that everything was going 
okay. I think given that we didn't have a physical education specialist, I think it 
was important that they check in on us a little bit more the make sure that the 
programs were running smoothly. Again the physical restriction of being in a 
small room was another obstacle. There was also not a great store of equipment 
either. There were lots of things down there that we didn't know the name of or 
what it was intended for. I'm still not 100% sure! 
Ellis: Any concerns? 
Kelly: A couple of things that we did - I was doing a lot of aerobics at the time so I was 
teaching some aerobics to the children, but I'm not a qualified instructor and I 
didn't feel 100% comfortable with teaching it. We talked about heart rates and 
things like that, but I really didn't feel that the kids were able to determine their 
own heart rates so it was something we sort of had to play by t;C;" A.nother major 
concern with us was the teaching of gymnastics. Most of the teachers here were 
very hesitant to get involved in a gymnastics program without any knowledge 
about the safety and safety precautions that had to be taken. We were constantly 
told that it was a subject that lent itself to the area that we had, which was certainly 
true, but we had no expertise in that subject whatsoever. 
Ellis: Any support structures in place to assist? 
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KeJly: We did have a coordinator, but he was responsible not only for physical education 
but also for a fair number of other subjects in the entire district. That was the only 
support person we had. 
Ellis: What resources do you have available to you? 
Kelly: I think as in any program that you present to kids its one of your resources that 
tend to dominate. We got some information from the Battle Creek Program, but 
again given our physical ]imitations we had to look at other activities and other 
sports and how to modify it. I think one of the exciting things about teaching 
elementary physical education at a time when there was no gymnasium was the 
involvement of the physical education program at Memorial when they send out 
people who were experts in certain areas. For example, a volleyball instructor 
who was involved in volleyball helped us in adapting some of our programs and 
how to teach them the skills. 
Ellis: How are resources acquired? 
Kelly: Yes there was a real strong movement here at the school that we didn't feel great 
about what we were doing. We didn't feel that we were qualified to be teaching a 
lot of the things that we were, but of course we were willing to teach and given the 
resources I think we did an adequate job. There was a real strong movement from 
the school to see what could be done for us given our unique situation. We got our 
physical education coordinator from the board office involved and he in tum 
contacted the Physical Education Department who in tum provided us with 
resource people for the sports of basketball and volleyball and helped us modify 
our program. 
Ellis: Why was your school so long in getting the necessary resources or equipment? 
Kelly: I think a lot of it was due to the demand from the district. OUf district is one of the 
most expanding districts in the region, and certainly the school here has been 
adding classrooms every year. When I started here there were quite a few Jess 
classrooms than there are today. So I guess this expansion was the reason for our 
physical education program today. 
Ellis: Tell me about how your resources/Jack of resources affects your teaching? 
Kelly: Critical. You cannot run a goad program unless you have both people and books. 
Good resources are worth their weight in gold. But then again there was a 
problem in terms of our training. Very few of us had a physical education 
background, and we were stuck with a binder that said Battle Cre'!k on the outside 
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and very little on the inside. It was very difficult for non physical education 
teachers to use that particular program. Also 1 think I mentioned this before, but 
even though we did have a number of personnel in resources, we did find a lack of 
resources in terms of print material which would have been helpful. 
G. Personal Goals In Teaching Physical education 
Ellis: How do you feel about your teaching of physical education? Are you happy with 
what you do? 
Kelly: Overall, yes; however, I think when it came to floor hockey and soccer the 
students were quite good. But when it came to basketball the students when they 
reached junior high were in a really difficult situation. As far as I am concerned, I 
felt our children were not as well prepared. Having come from a situation where 
they are obviously at a disadvantage, I really wanted to prepare these children as 
best I could for what they would be going to and for the kinds of situations they 
would be presenting themselves at the junior high level. However, I knew that 
given the facilities, as much training and effort that I put into it and the kids put 
into it, it was frustrating to know that they still would not be at the same level as 
the ones with the modern facilities, trained instructors, and equipment. 
Ellis: "/hat qualities do you have in teaching physical education? 
Ke]Jy: I think enthusiasm and interest. I think that was critical. Teachers who didn't have 
the enthusiasm and interest, didn't do much with the program. There may have 
been times that physical education didn't get done all the time because the interest 
and enthusiasm were lacking. 
Ellis: Looking back, would you keep anything or change anything about teaching 
physical education? 
Kelly: Teaching is not static, its a dynamic profession. Its always changing and we must 
be constantly evaluating programs. 1 would use much more outside people in 
terms of my own preparedness. I would be more aggressive about obtaining 
resources. We had equipment that I didn't knuw what it was for or what to do with 
it. 
Ellis: How does teaching physical education affect your lifestyle or even your family's 
lifestyle? 
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Kelly: J'm not sure it had any effect, positive or negative, because I've always been 
involved in either aerobics or racquetball or a number of other sports so I can't say 
one way or another whether or not it has affected my lifestyle. 
Ellis: Is there anything else you would like to add that really didn't come out in the 
interview? Or maybe you woulti like to elaborate on an earlier point? 
Kelly: Yes! I think it's critical, and I think we have to get across the perception that it is a 
very important subject. We are raising a lot of children who are spending a lot of 
time in front of the television; children who are not spending a lot of time being 
creative and being physical. I think physical education is important not c·nly two 
or three \;l.; .~S per six day cycle, but I think its important to be a daily part of their 
lives. Generally speaking, I really think that physical education can be very 
rewarding for the person who is teaching it, but it can also be very trying and very 
difficult if you're not feeling 100% comfortable. Physical education has got to be 
one of the toughest subjects to be teaching. 




